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From the Editor

Meet Katrina King. Katrina owns a
language school in Italy; she only
took possession of the school a year
ago. Now, with COVID-19 upon us,
she is struggling – but determined
– to keep her school afloat. Niki
Joseph lives and writes ELT materials
in Australia, a country that recently
suffered immense damage from
forest fires and that surely wasn’t
expecting a pandemic to follow.
Niki is perfecting her cake-making Tania Pattison, Editor
technique while she ponders the
future of her writing career. Cristina Fernández teaches young
learners in a resource-poor region of Spain; how, she wonders,
can her students keep up with those from wealthy urban
backgrounds, when for many families the only Internet access
is a mobile phone?
Katrina, Niki and Cristina are just some of the ELT
professionals you will meet in this issue of Voices. You will see
their fears and frustrations, but most of all, you will see their
resilience. In Cristina’s words, we keep going. We keep going
because we have to.
As we keep going, and as we adapt to our new reality, we
are supported by colleagues who know a thing or two about
teaching with technology. Some of those colleagues also
appear in this issue. Mara Temi gets us started with online
teaching. Michelle Ocriciano introduces us to the principles
behind effective e-learning. Claudia Spataro is no stranger to
Moodle, Zoom and Meet; she shares her expertise with these
platforms. Mai Minh Tien introduces crying babies, teddy
bears, family photos and potted plants into his online lessons
for young learners, with enviable results. Camii West teaches
in Hong Kong; she stresses the importance of maintaining a
community while teaching online, and she gives us tips for
doing just that.
Personally, I will shortly be teaching pre-sessional EAP at
the University of Warwick for the third time. The difference is
that this year, I’ll be doing it online. Like teachers worldwide, I
am both excited and a little apprehensive about adding online
teaching to my list of skills – but I am inspired by the amazing
teachers who are doing it successfully.
This issue, as many readers will know, was supposed to
be the post-Conference issue, an opportunity to relive the
joys of the Manchester Conference. In place of a report on
the Manchester Conference, this issue contains short reports
of the sessions presented at the IATEFL Global Online GetTogether, held in April to excellent reviews. Members can
access recordings of these sessions through the Member’s
dashboard of the IATEFL website.
Also in this issue, Hall Houston continues his series on
using YouTube channels in teaching; Ruby Vurdien brings us
reviews of new resources (five, this time); and Lou McLaughlin
brings us up to date with Associate activities.
As I write this, some countries are opening up and breathing
a sigh of relief that the worst is over; others are still struggling.
My best wishes go to all readers for a healthy July and August,
and a speedy return to normal.
Take care,

Tania Pattison
Voices Editor
editor@iatefl.org
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From the President

An unusual year

In the July/August issue of Voices last year,
I reflected on some of the key memories
and messages from the Liverpool
Conference and highlighted inclusion as
a key theme that ran across the many
sessions I followed. This year has been
unusual in many ways, but this has been
down to one common enemy: our world
is currently grappling with the extreme
challenges of a global pandemic, which
has inflicted, and continues to inflict,
serious strain on individuals, societies
and countries. We are now experiencing
dramatic changes to our life patterns
and are looking forward to what has
been termed a ‘new normal’. As a global
community of ELT practitioners, IATEFL
has had to deal with the difficulties of
managing the challenges caused by the
pandemic.
In March 2020, more than a month
before the Conference was due to be held,
Trustees took the difficult (but necessary)
decision to postpone the 54th Annual
Conference. This was at a time when the
UK government had not yet imposed
restrictions on public gatherings, but our
decision followed extensive consultation
with a wide range of relevant bodies and
took into account our duty of care for the
safety of delegates, exhibitors, sponsors,
staff, suppliers and all others involved
in the running of the Conference. The
postponement received overwhelming
support from IATEFL members, but at
the same time, it has been very painful
and costly for the Association, which had
already incurred significant expenses.

Staying resilient and
compassionate

Despite the huge challenges caused by
the pandemic, we have continued to be
resilient and positive, and the hard work
of our Head Office staff and our large
team of volunteers around the world has
ensured that we are able to continue to
fulfil our mission of linking, developing
and supporting English language teaching
professionals worldwide through a range of
events and activities.
As a global organisation, we have not
only continued to fulfil our mission, but
some of our SIGs have additionally made
resources, which were hitherto reserved
only for our members, freely available
to the global ELT community. Our Online
Global Get-Together on 18 and 19 April this
year, proved to be a unique opportunity

Harry Kuchah Kuchah
has been involved
in English language
teacher education
since 1996 and has
worked with different
teacher communities
in Africa, Europe, South
America and Asia. His
interests include TEYL, EMI, Teaching English
in challenging circumstances and CPD.

to support the morale of our members at
a difficult time and to provide the global
ELT community with some much-deserved
continuing professional development
at no cost. The two-day event included
presentations and panel discussions on a
variety of topics of particular relevance to
language education in a period of global
crisis. Overall, the Get-Together attracted
an excellent level of attendance, with some
2,800 professionals participating in the
Adobe room and 30,000 watching via the
IATEFL Facebook page. The overwhelmingly
positive feedback from participants is
captured in the following representative
excerpts:
❚ T he supportive atmosphere conveyed a
feeling of optimism behind the multitude
of practical teaching ideas to not only
cope with the current situation, but to
bring about a paradigm shift both in
teaching and conferencing.
❚ I was more engaged in yesterday’s
panel discussion as a group, collective
experience than at any plenary talk that I
can remember.
❚ [It] proved to be truly worthwhile and
provided the feeling of a global union.
❚ I learnt more in these two days than I
thought I would.
❚ T he whole online event has been mindblowing, absolutely love it!
❚ B
 ravo IATEFL for making the most of a bad
situation under unimaginable stress.
Thank you.
Beyond the Online Get-Together, we have

continued to run our monthly webinars
and SIG webinars, free of charge to all,
and our monthly members’ blog is now
updated weekly and made available to
non-members as well. As a charity, we
can be proud of our commitment to the
general good of the ELT profession.

From words to action

More recently, and following events
in the USA and around the world,
IATEFL Trustees published a statement
against racial discrimination and police
violence. The statement emphasised
our commitment to being an inclusive
association which welcomes diversity
and respectful debate, which acts in
ways that encourage this diversity and
professional discussion and which
opposes discrimination of any kind. We
call on our members and Associates to
continue to foster social justice, mutual
understanding and respect through
their work so that, together, we can
help shape a better world.
At a time when the global community
is battling a pandemic, and with
rising levels of inequality becoming
increasingly visible, IATEFL believes
in the need for love, compassion,
understanding and solidarity more
than anything. In sharing the expertise
of our members with the global ELT
community and taking a clear position
against all forms of injustice and
discrimination, IATEFL is reaffirming its
position as a global association which
celebrates its diverse membership,
is inclusive and continues to strive
to support ELT professionals at a
time of global crisis. We know that
public statements are not enough
where action is needed, and we will
continue to work, with the support of
our members, to transform our public
declarations into action.

The International Association of Teachers of English as a Foreign Language was
founded in 1967
Registered as a Charity: 1090853 Registered as a Company in England: 2531041
Disclaimer
Views expressed in the articles in Voices are not necessarily those of the Editor, of
IATEFL or its staff or trustees.
Copyright Notice
Copyright for whole issue IATEFL 2020. IATEFL retains the right to reproduce part or all of this publication in
other publications, including retail and online editions as well as on our websites.
Contributions to this publication remain the intellectual property of the authors. Any requests to reproduce a
particular article should be sent to the relevant contributor and not IATEFL.
Articles which have first appeared in IATEFL publications must acknowledge the IATEFL publication as the
original source of the article if reprinted elsewhere.
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Keynote: Adapting to a new reality
‘‘
Three ELT professionals from
around the world describe
the impact of the COVID-19
pandemic on their lives and
work – and demonstrate
their resilience

Katrina King, language school
owner, Italy

For as long as I can remember, I have
always wanted to be a teacher. In my
final year of university, I decided to take
a module in Teaching English to Speakers
of Other Languages (TESOL). I was
assigned a first-year student from Japan
and part of my coursework would be to
mentor her. I know it’s a cliché, but I had
found my calling.
After completing a Trinity CertTESOL
course in 2013, I set about finding a job.
I’d set my sights on Italy, and in January
2014, I made the move to Abruzzo. I’d
never heard of Abruzzo, spoke no Italian
and had never even been to Italy on
holiday. I walked around the small town
of Sulmona hunting for Wi-Fi so I could
call home and let them know I’d arrived
safely. I took in the brightly-coloured
confetti (sugared almonds) that the
town is famous for, the huge church
dominating the main street, and the
Italians walking up and down on their
evening passeggiata (walk). This would
be my home for the next five months.
Paradise, right?
Six years later, I’m still in Sulmona, and
I now run my own language school. In
June 2019, I signed the contract and took
over a small English-teaching business.

Teaching online at Easter

Katrina King runs a
small language school
in Abruzzo, Italy,
where she has lived
for the past six years.
She enjoys learning
languages and her
teaching passions
include young learners and teens. She hopes
to create the first language school in her
area that focuses on YL students.

I had never been happier yet more
terrified in my life. I had no experience
of running a language school and only
had five years of teaching experience.
What if it all went wrong? I worked hard
over the following nine months, building
up clients and taking the school in a new
direction. Then March 2020 hit. A lethal
virus was spreading around the world.
On 5 March, schools across Italy were
closed, and on 9 March, the Italian Prime
Minister, Giuseppe Conte, announced a
countrywide lockdown. I held my head
in my hands and cried. There was no
way I could survive shutting the school
indefinitely. That night, I barely slept.
The next morning, I got up with fresh
determination. I got in touch with
my individual students first – those
would be the easiest to move online.
I contacted parents and told them we
would find a solution. I stayed active on
social media and even did my first-ever
live video to keep my clients informed.
I offered help and free resources for
people who wanted to keep learning
while we waited for the dust to settle.
This was the time to be generous and
to show my clients they had made the
right choice by choosing my school. I

If there’s one thing that
this situation has taught me,
it’s to have a back-up plan.
Nobody I knew imagined
this situation and so a lot
of schools were caught offguard.

’’

created special offers to attract new
customers who had suddenly found
themselves with time on their hands
to study English. I ran competitions for
children. I couldn’t let people forget
that we existed.
COVID-19 has changed education
completely. We now find ourselves
trying to connect through a screen.
I haven’t managed to get all of my
students to go online, but that’s
understandable. If there’s one thing
that this situation has taught me, it’s
to have a back-up plan. Nobody I knew
imagined this situation and so a lot
of schools were caught off-guard. It’s
been a struggle, but we now have the
systems in place if this were to ever
happen again. In a way, I am glad that
this happened to me in my first year;
it has shown me the weaknesses in
my business and allowed me to fix
them. I’ve responded to my clients
with kindness and flexibility, and in
return, they have continued to support
me. We have maintained constant
contact, even if it’s just to check in
and make sure they’re okay. The extra
time has allowed me to improve the
school website, which had been put
on the back burner. I’ve also made
contacts that I would have never
made in a normal situation. I offered
to help a local photography academy
with their online webinars and
donated two prizes to an online poetry
competition.
Two months later, Italy is just
starting to ease the lockdown,
although schools won’t be back
in session until September at the
earliest. I am currently working on
two possible plans, one where we
start with face-to-face lessons and the
other where we continue online. I’m
not sure what the future holds, but I
know that when I am able to open up,
my students will come back to me.
k.l.king435@gmail.com
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Niki Joseph, materials writer,
Australia
First the fires

I’ll be honest – it’s been hard. Really
hard. In October 2019, bushfires set
the Australian countryside on fire,
threatening homes and livelihoods. It
was the longest, hottest, driest summer
with day after day of looking up at the
sky wondering if it would ever rain again.
Water carriers trundled up and down
the road, creeks dried up, and dams
dropped to frighteningly low levels.
Besides the various weather apps, I
have a ‘fires near me’ app. It would ping
three or four times a day indicating that
there was a fire within 50 km. Trying to
work and meet deadlines with that in
the background was not easy at all. In
fact, it was terrifying, each day waking
and wondering if this was the day I was
going to have to enact my bush fire plan.
Fortunately for me, it didn’t happen.
When the lockdown for COVID-19 came,
it felt as though the summer had been
a practice run in disaster management.
But this crisis has turned out to be
something completely different.

Trying to stay focused

As country upon country went into
lockdown, it became really hard to focus.
As with the bushfires, I found myself
watching the TV obsessively, and if I
wasn’t watching the news unfold hour by
hour, I was somewhere down the rabbit
warren of COVID-related information.
In those early days, I felt I knew so
much that I could have reliably briefed
politicians with my knowledge of COVIDrelated statistics. Distractions like these

www.iatefl.org

Niki Joseph has been
in the ELT industry for
over 30 years teaching,
teacher training,
running schools,
working with exams
and generally doing
ELT things all over the
world. A decade ago, she moved to Australia
and that’s when she began life as a full-time
freelance author. She lives and works in
regional Australia with her chickens, cats,
dog and horses.

obviously interfere with concentration,
which you really do need for writing.
But then suddenly, an email landed
in my inbox. These were some of the
words in the email: ‘unfortunately’, ‘due’,
‘circumstances’, ‘postponed’, ‘further’.

A list

As a freelancer, I’m used to periods of
less work. But this was different. It had
never happened before. In fact I have, on
occasion, received emails asking whether
a draft could be sent a bit sooner. This
email really knocked me sideways, and
I did spend quite a few days mooching
around wondering what to do. What I
did know was that now was not really
the time to send a ‘Hey, just wondering
if…’ email as editors, publishers and
everyone I knew was transitioning to
working from home, and had other things
on their minds. (Thank you social media!)
After much rummaging through now very
tidy drawers, eventually I found the list.
The list I add to when I’m super busy and
can’t do anything. It’s my ‘When I have
time…’ list.

Keep learning

Inspired by all the articles encouraging

‘‘

I guess it’s
important to create
a daily routine with
shorter, more focused
goals, some work
related, and allow
ourselves to have some
goals that are simply
not work related.

’’

us to use this gift of free time wisely
(after all, you don’t want to be the person
who comes out of lockdown regretting
they didn’t use their time better, right?),
I enrolled on several online courses
including an obligatory Zoom Yoga.
They’ve all been excellent learning
experiences. Learning how different
platforms work, how they don’t work, how
you can be assigned to a breakout room
and discover you’re alone, and generally
experiencing life as an online student.
I’ve explored some online design tools
to freshen up my CV, designed a logo for
my website and got going on a few other
writing projects and proposals.
Of course, in the background, the
nagging voice of uncertainty doesn’t
stop. Spending hours fretting about the
future means building and supporting
the neural pathways in our brains, and
arguably that makes worrying an easy
thing to do. This is why any mindful
activity is great as it helps us to focus on
the here and now. By doing that, a sense
of control is reinstated, thank goodness.
After all, part of our brain is in flight
mode as we have no control over what is
happening. I think that’s one reason why
baking has been so popular: who hasn’t
derived comfort from the predictability
of mixing flour, eggs and sugar, putting
it in the oven and getting a cake? Every.
Single. Time.

What next?

As uncertainty becomes the new
certainty, settling into this rhythm is
the current goal. I guess it’s important
to create a daily routine with shorter,
more focused goals, some work related,
and allow ourselves to have some goals
that are simply not work related. It
seems hard to set long-term goals at the
moment, and yet I do have a list. And
very soon I will be sending out some
‘Hey, I was wondering…?’ emails – but for
now, I’m off to make another cake.

Baking: a great stress reliever

www.eflwriters.com
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Cristina Fernández, freelance
EFL teacher, Spain
I work as a freelance educator in a rural
area in Galicia, northern Spain. I opened
my own English school two years ago,
after teaching for four years in a nonformal education institution.
Rural regions are far from the idyllic
countryside depicted in films and
magazines. A Gudiña, where I work
and live, is an extremely depressed
area characterised by a high rate of
unemployment, low demographic growth,
gender inequality, migration to more
populated places, limited government
services, and a lack of educational
opportunities outside formal education.
I am the only teacher in my school.
We focus mainly on YLT with some small
adult groups. We reinforce curricular
English, and I help students to prepare for
official exams. We also have conversation
lessons. There is a palpable bond among
teacher, students, community, and the
environment we live in, which appears
in every lesson in a natural way. I feel
a great joy teaching in a rural area and
having small classrooms. I take pleasure
in knowing my students well, in seeing
them grow through the years and
challenging themselves. A pandemic was
an unforeseen situation. COVID-19 is a test
of fire, and online teaching is not working
out as I would have expected.
Most English schools are still somehow
running within the chaos – this is true
of urban and suburban areas, too. My
school has been closed since 13 March,
but the machine never stops, and we
need to keep going. I have been forced
to move online, despite the fact that
some of my students face a severe lack
of requisite facilities. This is something I
want to emphasise. Nowadays, teachers
and students are experiencing a constant
situation of concern and despair, flowing –
just as the virus does – all around us. I am
aware that my students are among those
whose learning has been unquestionably
affected.
The biggest issue we face in rural
Spain is twofold: our students don’t have
access to the Internet, and they don’t
have adequate equipment. Isolated
areas with low population density are
usually the most underserved regions
with regard to technical resources. When
the country went into lockdown in March,
some households in the area only owned
a mobile phone; this was their only
means of Internet access, and it was all
they needed – until now. Today, online
learning requires electronic devices and
a broadband connection; broadband

Cristina Fernández is

a CELTA-qualified
tutor living and
working in rural
Galicia, northern
Spain. She has a
special interest and
many years of experience in teaching in
rural communities and isolated areas.
Cristina is a member of the YLTSIG and
has also contributed to the IATEFL blog.
Internet does not reach every part of the
Spanish countryside, especially in rural
and isolated communities; even when
an Internet connection is available, it is
generally below the standard needed
for an online session. Also welcome are
a printer, headphones, applications and
multiple educational resources. Teachers
like myself are overwhelmed by the vast
number of options but frustrated because
a high percentage of our students don’t
have access to them.
Some students can connect with their
educators via online video call platforms,
e-learning platforms, e-mail, or instant
messaging chat platforms – but these are
not the same as face-to-face learning,
and students with dated technology may
find it challenging to keep up with the
lessons. The disposition of the students,
namely maturity and resilience, make
the proceedings easier, but we must take
into account the impact the pandemic
is having on the learning–teaching
process. Patterns of communication
between instructors and students have
been changing. Teenage students are
now contributing to their lessons by
adding their ideas on online forums,
giving an insight into the sessions,
doing their research and learning more
independently. Yet, it is still early to
analyse how this is going to affect
teaching methodologies. Further research

‘‘

Disadvantaged pupils
will be the ones to look
after when the pandemic
is over. We already see an
imbalance in the learning
process between the lessadvantaged students and
those who enjoy more
tools and resources.

’’

must be done on the subject.
Disadvantaged pupils will be the ones to
look after when the pandemic is over. We
already see an imbalance in the learning
process between the less-advantaged
students and those who enjoy more tools
and resources. Students who are able to
continue their English sessions online
are improving and keeping up with their
knowledge of the language, while those
who lack both connectivity and resources
haven’t been working on their skills. It
will take a toll on their further education.
Taking care of those less advantaged by
this type of learning will be imperative as
soon as we can return to the classroom.
My school had no plan for any
contingency such as COVID-19. We need
to start working as soon as possible to
elaborate on future procedures when
unforeseeable circumstances appear and
turn the world upside down. Teacher
associations and communities of practice
can now stretch their hands out to help
the most fragile and disadvantaged groups
of learners. We need to begin anticipating
contingencies for the sake of our students,
and it is now that we must join together.
Keep strong; keep communicating. Stay
safe, dear colleagues.

kris.gudinha@gmail.com

Rural Spain: an underserved region (photo: Adrián Estévez Iglesias)
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Moving your classes online
Mara Temi tells us what to
consider when going online

There are a lot of lovely online platforms
available to teachers and students,
especially in times of COVID-19. Some are
very colourful and flashy, others appeal to
us because there is a mobile app version.
But there are several considerations to
keep in mind when choosing a platform for
online learning. Here are some questions
you could ask.
Is it user-friendly?
It is essential to work with something that
is easy to understand for both teachers
and students, and that does not take up
too much of your teaching time to explain
or navigate. The more time we spend
explaining how every feature works, the
more confused our learners might be.
User-friendly platforms also need to cater
for users of any age. Not all teachers or
learners, regardless of their age, are tech
savvy – and some can even be reluctant
to learn their way around online tools.
So having a straightforward, almost selfexplanatory, platform to use is essential.
Can I use it on my phone?
For some, the only medium of digital
communication is their phone. As such,
they rely exclusively on what they can do
with and from it. And if the platform you
select is not mobile accessible, then not
all learners will be able to benefit from it,
potentially leaving out some.
In my opinion, platforms that can be
used on various devices are the best,
as they are very versatile and the main

Mara Temi has been an ELT
educator for over ten years,
and has worked in various
contexts from university
pre-sessional courses
to language schools in
Argentina and Ireland. She
has also worked as a teacher
trainer since 2018 and has
recently started writing.

features they offer can be accessed from
a laptop, a tablet or a phone. However,
a caveat that you might need to be
mindful of is where features (video and
sound, chatbox, and so on) are placed for
different devices and operating systems, as
not all will display features in the
same way.
Is the connection reliable?
Some platforms like Skype or Adobe
Connect rely on good stable Internet
connections, but your learners might
not be always able to access proper
bandwidth. This might stem from the
number of devices connected to the
network, or the use of different streaming
platforms simultaneously. If learners are
dependent on mobile data, minimising the
risks of connectivity issues is essential.
Does it adhere to the GDPR?
Another easily forgettable step in selecting
an online platform is that of user data
protection. In the EU, for example, the
guidelines for this are set up by the GDPR
(General Data Protection Regulation), which
is a legal framework for the collection
and processing of personal information.
Other countries have their own regulations

for data privacy, which could be similar
to those of the EU. Parents and learners
alike might be wary of these regulations.
And so, before setting up online work,
educators need to inform users of what
kind of data can be collected from users
and for what purpose. A GDPR waiver
contract is sometimes used in these cases,
so adult learners or parents of minors can
legally agree to the use of their personal
information.

Best platforms

With all these in mind, I chose to work
with Google Classrooms for asynchronous
learning (learning the same, but at
different times and locations) and Zoom
for synchronous learning (learning
happens at the same time) as they are:
❚ user-friendly (the former resembles a
reduced version of Facebook, while the
latter resembles a more educational
version of Skype);
❚ accessible as mobile apps as well;
❚ more forgiving on low bandwidths or
mobile data users; and
❚ clear in terms of GDPR and the
information that will be stored from
users.
Other good platforms to use are Edmodo
and closed Facebook groups. WhatsApp
or Instagram are also commonly used and
known Western social media platforms
that would probably require less training
for users.

elt@maratemi.com

Considerations when building
e-learning courses, part 1
Michelle Ocriciano presents
Part 1 in a series on teaching
with technology

English language teaching is such a
widespread field with people from the most
diverse cultural and linguistic backgrounds.
Some of us teach in highly privileged
contexts with spacious classrooms with
air conditioning, Internet access, plenty
of software and interactive whiteboards,
while some of us will not even have access
to coursebooks and adequate classroom
furniture. Yet somehow, we all teach English
successfully. With the COVID-19 pandemic

Involved in ELT for
over 20 years, Michelle
Ocriciano has worn
many hats – teacher,
teacher educator and
academic manager.
She is currently an
EAP teacher at the
University of
Queensland in
Australia and a blogger
for English Teaching
Professional magazine.

most of us have had to convert to a type of
emergency online teaching. We are learning,
teaching and coping with different levels of
success.
The current situation can be seen as both

threat and opportunity. It threatens the way
in which we have been teaching English,
and it threatens the jobs of many of us
and colleagues. However, it can also be an
opportunity to rethink how we teach and
engage with students. It certainly is a steep
learning curve.
This is the first in a series of articles for
those who have the resources and mental
and emotional capacities, and who are
willing to go a step further and create
proper e-learning courses either now or
in the future. It is not the intention of this
series to turn teachers and managers into
e-learning specialists as there are highly
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educated professionals for that, such
as learning and instructional designers,
learning developers and even learning
engineers. Instead, I would like to empower
ELT professionals by providing information,
through the views of a teacher, about what
needs to be done and what steps to take
to develop an e-learning course, whether
you are bravely attempting it alone or
outsourcing it.
In this first article I discuss the kind
of information needed to plan an
e-learning endeavour. I will do that by
briefly discussing students’ contexts, good
education and good e-learning, followed by
universal learning design.

Context

Students often come to class with a
random word and ask us the meaning of
it. We usually reply by asking where they
found the word and in which context it
appeared. E-learning works in the same
way: there is no ready-made definition or
explanation; we always need a context.
Remember that what works in one context
will not necessarily work in another.
The following questions are a simple but
good starting point to understand your
context.
❚ Is this a new course or is it the
conversion of an existing one?
❚ Are students new students to the
school?
❚ H
 ow long do they have to interact with
the course?
❚ Why are they doing this course?
❚ W
 hat time of the day would they access
and interact with the course?
❚ W
 here would they usually access and
interact with the course?
❚ W
 hat type of device would they usually
use to access the course?
❚ Is it a shared device?
❚ How much Internet access do they have?
❚ Where

does this access come from?
❚ Is bandwidth high or low?
Understanding and using the answers to
these questions is fundamental to inform
the decisions of your e-learning plan.

What is good e-learning?
Good education!

E-learning can be defined as ‘training
delivered on a digital device such as a
smart phone or a laptop computer that is
designed to support individual learning or
organisational performance goals’ (Clark &
Mayer, 2011, p. 7). So what is good
e-learning then?
I could provide a variety of different
frameworks to describe good e-learning
in the field of instructional design, but
instead I believe it is more useful to discuss
e-learning as a type of delivery of education
and, therefore, education. For this reason,
I will borrow the framework developed by

Figure 1: Three domains of good education
(Biesta, 2010)
Biesta (2010), in which he describes what
good education could be.
Very simply, to Biesta, good education has
three domains: qualification, socialisation
and subjectification (see Figure 1).
❚ Q
 ualification refers to the ways in which
education qualifies an individual. In
other words, it provides people with
the necessary knowledge, skills and
dispositions that allow them to do
something.
❚ S ocialisation is about how an individual
can become part of and identify with
existing social, cultural and political
practices and traditions. Simply put, it is
about learning to do what/as others do.
❚ S ubjectification seeks to emancipate
students and provide them with agency
as citizens. It is related to the formation
and transformation of the person.
Despite the dimensions being separate
and often presenting tensions among
themselves, they can and should be
seen as an entity when discussing the
perspectives and roles of education and, in
this case, e-learning.
Ask yourself if the course you are
planning/designing offers the necessary
language knowledge and skills for the
students in your specific context. Also,
ask whether the course contributes to the
autonomy and independence in students’
thinking and acting; and, finally, what you
want to achieve in relation to qualification,
socialisation and subjectification with any
e-learning course.

Universal learning design
(ULD)

ULD was inspired by the universal
design (UD) movement in the fields of
architecture and product development.
UD proposes that the design of products
and environments should be “usable
by all people, to the greatest extent
possible, without the need for adaptation
or specialised design” (The Center for
Universal Design, 1997). It is clear that UD
was the inspiration for ULD, but ULD went
even further and incorporates research
within the neurosciences, developmental
psychology and learning differences. There

are three mains principles that govern ULD
(see Figure 2):
1. ‘multiple methods of representation that
give learners a variety of ways to acquire
information and build knowledge;
2. multiple means of student action
and expression that provide learners
alternatives for demonstrating what they
have learned; and
2. multiple modes of student engagement
that tap into learners’ interests,
challenge them appropriately, and
motivate them to learn’ (CAST, 2018).
In case ULD is looking rather abstract,
I could boldly try to summarise it as a
set of principles to provide options for
learning. David Gordon, a director at the
Center for Applied Special Technology
(CAST), believes that ‘options are essential
to learning, because no single way of
presenting information, no single way of
responding to information, and no single
way of engaging students will work across
the diversity of students that populate our
classrooms’.
In the case of e-learning, consider
electronic formats, captioned videos, PDF
files that can be searched or read aloud by
text-to-speech software, for example.

Figure 2: Principles that govern universal
learning design (CAST, 2018)

Key takeaways

❚ A
 nalyse (decide) who the cohort is and
get to know them.

❚ G
 ood e-learning is good education.
❚ G
 ood education needs to take into

account the concepts of qualification,
socialisation and subjectification.
❚ C
 onsider as many learning options as
possible.
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Moving an EFL undergraduate
course online: tips and tricks
with Moodle, Zoom and Meet
Claudia Spataro shows how
to optimise the use of online
platforms

Without much notice, our schools,
colleges and universities locked down
and we were asked to move our classes
online. And without even noticing, we
started signing up for webinars, watching
tutorials on online conferencing and
adding online teaching resources to our
lists of favourites. We also used social
media groups like the IATEFL Facebook
Group or the BC Teacher Community
to follow authoritative figures and to
start interacting and learning from EFL
teachers all over the world. We did our
best to become star students of remote
teaching, and we did. In a couple of weeks
we managed to become familiar with
words such as Edmodo, Google Classroom,
Moodle, Zoom, Meet and many more. And
we are still learning!
In this article, I will share my ideas and
experiences with Moodle, Zoom and Meet
– those that worked, and those that didn’t
– in moving our undergraduate course
online at a teacher/translator training
university in Argentina. Together with 11
other teachers, I teach the undergraduate
course in English Language, which is a
core course for prospective teachers and
translators of English, and which aims
to develop the four skills at a B1 level.
For face-to-face classes, the course is
subdivided into eight groups; this year,
1,100 students have enrolled on the
course, with about 140 in each subgroup.
Since classes started in April, we did not
have the chance to meet our students
face-to-face, and we have been using
Moodle, Zoom and Meet to teach online.

Claudia Spataro is
Adjunct Professor of
an EFL undergraduate
course at the School
of Languages, National
University of Cordoba,
Argentina. Thanks to
the Hornby Educational
Trust, she holds an MA
in TESOL and ICT from
the University of
Leeds, UK.

who had just started university and who
had no training in the use of virtual
classrooms. As Hockly (2014) states in
her article about digital technologies in
low-resource ELT contexts, in our case
the teaching and learning approach and
the instructional design of our Moodle
VLE had to be aligned to our reality: class
size and access to resources. These are
some useful tips and tricks that I have
discovered on the way and that could be
useful for course planners and teachers
using Moodle to teach EFL online to many
undergraduate students.

Make it easy to navigate

This should be the golden rule of any
VLE. Moodle has many features such as
Tab Display, Block, Label and Book which

Moodle

I consider myself a ‘Moodler’ since I have
been using Moodle to design EFL activities
for blended learning since 2007. Even
my MA dissertation at the University of
Leeds (Spataro, 2014) – which I was able
to do thanks to the British Council Hornby
Trust – was on the use of Moodle to aid
EFL listening skills. However, I found it
extremely hard to adjust the Moodle
VLE we had for blended learning to plan
distance classes for so many students

Figure 1: A virtual classroom on Moodle

should be placed strategically to help
users find and use the resources easily.
A very useful technique when planning
the design of a VLE and foreseeing the
way the learners will navigate it, is to use
a scenario-based design. This consists
of writing ‘narrative descriptions of
envisioned usage episodes’ (Rosson &
Carroll, 2002, p. 1). In this way the teacher
or course planner narrates the way a
smart student, for example, or a student
who has never used a VLE before and is
a bit anxious, would browse the virtual
classroom and its different pages. I always
use this technique with two opposite
prototypes to foresee the functionality of
the VLE and possible navigation problems.
Thanks to this technique, many ‘tricks’
were used:
1. All the blocks were placed to the left so
that the main page would be wide and
spacious (see Figure 1).
2. A one-topic format was used to organise
the contents of the course in each tab.
3. E
 ach page is no longer than two screens.
4. The homepage has links to important
information and resources: ‘About
the virtual classroom’ with a video
tutorial on how to navigate the VLE;
‘About the course’ with the course
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syllabus; ‘About the teachers’ with a
link to the teachers’ profiles; ‘Course
materials’ with links to the pdfs of the
handbooks; and ‘Online dictionaries’
with links to useful monolingual
dictionaries for learners of English
(Figure 1).
5. Vocabulary, listening and reading
activities and resources for each
subtopic were grouped using pages of
a Book; these lists can be accessed by
clicking on the corresponding icon.

Make it attractive

The Moodle VLE should look like a
website. Moodle has many features
to make it attractive. If activities and
resources are placed under a hidden
tab, then hyperlinks could be used to
link them through labels and pictures
(Figure 1). Try to use pictures and signs
with a Creative Commons license, such
as the ones from http://www.clker.com/.
By default, labels for each section and
subsection can be created using only six
fonts, but signs can be created using a
graphics editor program such as Adobe
Illustrator. Finally, don’t forget that
colour coding is very important to make
a VLE easy to use and attractive. You can
choose the tab colour by clicking on edit
section > background colour and typing
the colour code, which you can find in
https://htmlcolorcodes.com/ (Figure 1).

Guide students through the
activities

Simple to-do lists help students with
their daily and weekly activities. In our
case, we created a tab, ‘Online classes’,
where the weekly planners are uploaded
every Monday (Figure 1). These planners
are PDF files with hyperlinks to all the

Moodle resources and activities that
students have to do each week. The
calendar block is also used to remind
students of the planners. Students
have already stated that they find
these online planners really useful.
Below each planner, we place a weekly
forum for each of the eight groups (and
hidden for the other groups) so that
teachers and students can interact
about the weekly activities. A good tip
is to include the time and link to each
week’s online conference for that week
in the ‘Forum description’ and to tick
‘Display description on course page’ so
that students can access the conference
room easily.

Establish presence

This is another golden rule of VLEs:
‘Inspire, interact and establish presence
by welcoming students online;
communicating inspiration, enthusiasm
and fun; and being more visible!’ (AlMahmood & McLoughlin, 2004, p. 43).
There are many tricks that you can use
to establish presence on Moodle:
1. Display a welcoming message in the
top tab during the first weeks (Figure
1).
2. U
 se the group forums to contact
students.
3. U
 se friendly language and images for
activity instructions (Figure 2).
4. I nclude ‘Study tips’ and ‘Helpers’ with
teachers’ notes on how to study or
deal with different activities; this has
proven very useful! (Figure 2).
5. U
 se the ‘General feedback’ box in
the Moodle quizzes to include tips,
explanations and links to external
resources for each question using an
informal register (Figure 2).

Take advantage of the Moodle
Quiz Module

If used properly, the Moodle Quiz Module
is a key tool in encouraging autonomous
and fun learning. The Quiz Module allows
you to create assessment activities, from
multiple choice and true/false self-check
activities to complex clozes and dragand-drop quizzes. With the feedback
boxes you can provide positive or
negative reinforcement for each answer.
To create a quiz, go to Activity > Quiz >
Multiple-choice/Matching/Drag and Drop,
etc. Don’t forget that you can combine
different types of activities in the same
quiz! Here are some ideas on how to use
the Quiz Module for EFL activities:
1. Multiple choice and True/False. Use
these to check reading comprehension,
to choose the main headline of a
paragraph, to check listening for
perception with minimal pairs, to test
spelling, to check the meaning of phrasal
verbs or the use of synonyms and
antonyms, and to introduce sentence
transformation.
2. Matching. Use this to work with minimal
pairs, to form words by adding prefixes
and suffixes, to match words to their
meanings, to match speakers to the
topic of their speech, or to match each
paragraph of a text to its main idea.
3. Short answer. Use this to design
gradual word formation and sentence
transformation activities, to test
vocabulary or set expressions with gapfills, or to check listening for perception.
4. Cloze (this is quite similar to short
answers though students are given the
mark and feedback once they have
completed the whole activity). Use it
to design word formation activities for
exam practice or to ask students to work
with the listening transcript.
5. Drag-and-drop (this is a sophisticated
type of question but once you learn
how to use it you will love it!). Use it to
design games with words or pictures, to
play with fixed expressions and idioms,
to work with compound words or even
to teach cultural aspects of the language
(Figure 3).

Zoom and Meet

Figure 2: Informal language, ‘Helper’ and feedback box to guide students

Every week, we meet the students of each
subgroup through Zoom and Meet. We only
have one one-hour session per week as
we know that many of our students share
their computers at home or have weak
Internet connections. Here are some useful
ideas that we have implemented and that
have worked out quite well.
❚ Team work. As we have about 100
students in each meeting, at least two
teachers are in charge of an online
meeting to feel supported and to resolve
any technical difficulties that may arise.
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Figure 3: Different ways to use Moodle’s
drag-and-drop feature
can discover new ways to teach a second
language and motivate our students to
learn.
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Figure 3: Different ways to use Moodle’s drag-and-drop feature
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teacher admits the students one
by one to the conference room, the
other teacher shares the screen with
a welcome message or a morning quiz
to activate students’ knowledge of the
previous week’s activities.
Icebreakers. These are very useful ways
to encourage students to participate.
For example, in the first Zoom meeting
we used the stamp tool and a map
of Argentina to learn about students’
hometowns. We also used the poll to
find out a bit more about the students’
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When using Meet, we shared the link to
a Google form through chat, and we then
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M
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the online meeting; this has been very
useful.
S
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their computer files and their quarantine
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E
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the beginning of the session to revise the
previous meeting’s topics and activate
prior knowledge.
There is still much work to do and many
questions to answer. Hopefully, the ideas
in Voices, the webinars delivered by LTSIG,
the BC Professional development site and
the multiple free resources of IATEFL will
help us a lot. But when we see that so
many students are completing self-check
activities, and when they all say, ‘Thanks,
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we realise that, despite the distance and
the difficulties we are experiencing, we
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Activities to humanise video
conferencing
Mai Minh Tien presents tips
for teaching young learners
online
For Mai and Mon – who stay home to
support my online presence

The discomfort of armchair
teaching

The abrupt transition from brick-andmortar classrooms to remote teaching
can be anything but smooth. Suddenly,
everything is out of our control, and our
years of face-to-face practice are just a
memory. Remote teaching requires us
to interact with students by resorting to
armchair teaching, the teacher-dominated
mode that was looked down on prior to
this extended self-quarantine period.
Now, teachers don’t look so different from
video or game streamers, who need to
master the skills of engaging screenagers
– and we have to do so overnight.
And the risks emerge. We interact with
students when their minds are on other
things. One colleague shared a true story
about a student joining a Zoom session
while riding a motorbike (the most
popular vehicle in Vietnam) on the street.
The background noise and the helmet on
the screen scared her, but fortunately, her
timely intervention put an end to his risky
behaviour! We interact with students who
lack the technological fluency to follow
virtual instructions and the patience to
sit still. Some students can only type with
one finger, contradicting our assumptions
about ‘digital natives’ and computer
literacies. Some don’t have a laptop or a
room of their own. The windows of our
familiar classrooms no longer overlook a
scenic landscape, but are limited to the
glowing and blurring of a smartphone or
laptop screen, the size of which depends
on our budget. Our eyes are constantly
strained and, like our students, our brains
are inclined towards the shutdown mode.
Welcome to the age of digital armchair
teaching when the new normal is
teachers’ and learners’ physical and
mental suffering! Fortunately, it does not
cost much to reimagine our humanistic
approaches.

Useful guidelines

This article suggests pedagogical tips
for both newcomers and veterans who
are finding video conferencing utterly
demanding and dehumanising. The ideas
will hopefully put humans at the centre

Tien Minh Mai is a
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Chi Minh City Open
University, Vietnam.
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include professional
development and
digital literacies.
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stage of synchronous communications,
tapping into our kindness and care. What
follows are important guidelines to make
our video conferencing more meaningful.
❚ S tart with a tech-check (Trust, n.d.). The
sooner we’re aware of our students’
devices and backgrounds, the sooner
we can expect smooth interactions to
follow.
❚ O
 nline socialisation should precede
information exchange and knowledge
construction (Salmon, n.d.). As in faceto-face environments, we all need to
get to know each other, break the ice or
do interesting warm-ups.
❚ U
 se text-based activities to build
confidence; allow appropriate response
time as learners’ thinking and typing
speed varies.
❚ V ideo-on mode should be optional.
A high level of Internet usage causes
lagging and poor connectivity. Ask
students to turn it on when they’re
presenting or working with peers
in break-out rooms, or when we’re
capturing a Zoom wefie.
❚ A
 nalyse your digital teaching talking
time and if possible, re-watch the
recorded video to chart an interaction
map with online learners to see how we
facilitate equal participation.
❚ T ransfer principles of creativity:
randomness, association, divergent
and convergent thinking in traditional
classrooms can be transferred to
enact learners’ creativity in digital
environments. A good resource to learn
about those principles is Maley and
Peachey (2015).
❚ A
 dopt a flipped learning approach.
Assign recorded lecture videos and
reading materials prior to the video
conferencing sessions, which will be
reserved for presentation, collaboration
and feedback.
❚ S hare what happens in our daily

lives. Your personal photo collection,
daily home activities, relatives’ or
friends’ stories… all can be inspirations.
Teachers’ well-being will positively
influence students’ emotions.

Activities that work

Here are some activities that illustrate
the above guidelines. The three main tech
tools used are Zoom for video conferencing
(making use of the chatbox, screen
sharing and annotate functions); Google
Slides to share presentations; and Google
Sheets for attendance checking as well as
crowdsourcing ideas.
1. S
 tart with a musical or physical warmup
The first five minutes should be used
to wait for latecomers, check technical
readiness and promote an inviting
atmosphere. The easiest way to achieve
these three purposes is to play classical
or instrumental music, such as that by
the Piano Guys (search for the band’s
playlist on YouTube). To share music/
sound from your computer, click ‘Share
screen’, and make sure you tick ‘Share
computer sound’ in the bottom left
corner. Other options include simple
breathing exercises or other mindful
movements.
2. Enjoy some small talk
Imagine this scenario. Two months
after the school closed, the first online
conferencing was scheduled. Despite
her good intentions, one teacher was so
overwhelmed by her first time teaching
online that she was nearly speechless.
She was hesitant to start any small talk,
and kept looking at the screen, waiting
until everybody joined the room. Then,
the teacher took attendance. She forgot
to socialise with her learners! Simply
beginning with, ‘Hi children. Where are
you calling from? How have you been?
Tell me about your family games and
pets’ will show that you care.
3. Encourage physical interaction
Ask young learners or learners who
can’t type fast to use a mini whiteboard.
This teaching aid is especially useful
during the first lessons when learners
are not accustomed to keyboard
typing. In addition, follow the 20-20-10
principle: after 20 minutes of working
on screens, we need to look 10 feet
away for 20 seconds to relieve eyestrain.
This implies a change in interaction
mode or task types. Physical movement
should be planned! You can share a
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screen and ask everybody to copy the
moves on the Internet. Check https://
ideas.classdojo.com/i/mindfulnessmovements where the Elephant,
Tree and Triangle Pose are calmly
performed by cute monsters.
4. P
 lay a guessing game
One possibility is to show parts of a
covered photo and asking students to
guess the hidden photo. Use ‘Insert
shapes’ in Google Slides/PowerPoint
to cover the hidden part and remove
the shape to show the full picture or
sentence.
5. Play a chain game
I often ask students to invite a peer
to answer their question, continue
to read aloud, or give feedback. As
well as building connections online,
this reduces teacher talking time
significantly.
6. Use your personal photos
These can create a meaningful
discussion. Here are some examples:
❚ ‘Why so serious?’ I ask this question
in relation to my family cat photo
(see Figure 1a); this immediately
taps into students’ divergent
thinking.

www.iatefl.org

scenes: the family cat, the students’
cow mooing on the farm, a baby
throwing a tantrum. Don’t get mad.
I see these as are opportunities for
sharing. If you wish, you can just gently
remind them to sit in a quieter place
for the next conferences.
8. U
 se students’ home resources
We forget that students are learning
at home; hence, teaching aids are
unlimited. Here are three ways to fully
exploit them:
❚ U
 se ordinary objects. Some teachers
may not allow students to hold a
pillow during online lessons, but
this can be a wonderful resource to
trigger storytelling. Ask students to
tell stories about the items they are
holding. Their sharing is meaningful
and interesting, yielding such
comments as ‘I hid my money in the
Doraemon pillow’, and ‘My pillow is
20 years old, safely kept by my mom
until now.’
❚ R
 ecreate art. A student created
the photo in Figure 2; here, I am
mimicking Edvard Munch’s ‘The
Scream’. You can assign a task in
which students create famous
paintings from their home materials
(this idea is from boredpanda.com).
First, students select their favourite
works of art. Then, they find three
to five things around their house
to recreate the artwork. Students
might take pictures of their artwork
and upload them to a collaborative
Google Slide.

diary app like Daylio to reflect on their
learning journey.

Figure 3: Let students use emojis to register
their moods
10. End the lesson with grace
Exit-ticket activities should be used,
encouraging quick responses and wrapups of the day. If you plan to combine
this with attendance checking, use
Google Sheets with students’ names in
alphabetical order. The prompt can be
3-2-1: three ideas, two structures, and
one question we learned today. You
can end the lesson with some creative
responses: making a #stayhome poem
or answering a puzzle posed at the
beginning of the lesson.

Figure 4: A #stayhome poem

A Final Note

Figure 2: Students enjoy recreating famous
works of art
Figure 1: Use personal photos to engage
students and promote emotional well-being

❚ ‘What

did duckweeds say?’ I show

students the photo of myself with
duckweeds (see Figure 1b). Trees
and plants do have their own
language according to biologists.
This is a calm activity which helps
students to stay emotionally healthy
during the isolation period.
7. Welcome sudden or hidden visitors
When it’s the students’ turn to unmute
themselves and speak up, we hear
unexpected voices and see unexpected

❚ U
 se family members’ stories. Have

students interview their family
members about memorable events
in their lives. The first prompt can
be something like ‘How I met your
mother’.
9. I nvite students to visualise their
moods
Students’ well-being should always be
taken into account. We can activate
the ‘annotate’ feature in Zoom and add
emojis to students’ names based on
their responses (see Figure 3). Beyond
video conferencing, we can ask them
to download a mood tracker and micro

The final utterance in a video
conferencing would be our sincere
thanks for our learners’ presence given
the situation. Only in rare circumstances
should we be critical of our learners.
Instead, we should focus less on
disruptive behaviour, and more on
engaging their digital participation. It all
starts with our kindness and care in this
unprecedented age of self-isolation.
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Community and well-being in
the online classroom
Camii West explores the
human side of online
learning

As we all try to adjust to our new way of
working online during this extraordinary
and challenging time, to what extent
should we be placing more emphasis on
our students’ well-being and on building
relationships in our virtual English
language lessons?
Hong Kong, just a short distance
from mainland China, was one the first
countries to shut schools for face-to-face
(F2F) learning due to the rapid spread of
COVID-19. This meant we had to quickly
adapt to working online. Like many other
schools, we chose to use the digital
platform Zoom to deliver our lessons to
our adult students. We adapted materials
and replicated activities from our
traditional classroom – sharing interactive
whiteboard (IWB) slides, conducting group
tasks, setting up breakout rooms – all with
the aspiration of facilitating meaningful
online learning. For most, the transition
to teaching online was surprisingly
smooth, although certainly not without
obstacles. Imitating the physical
classroom, Zoom provides the students
with a synchronous learning experience,
maintaining opportunities to both build
knowledge and share experience. This
represents a different empiricism to what
is considered traditional online learning
which is typically asynchronous, usually
text-based and with little real-time

Camii West works for
the British Council,
Hong Kong and has
taught in the UK, Spain
and Zambia. She has
an MA TESOL and
her interests include
materials development
and technologyenhanced language
learning.

classroom learning, and although Zoom
allows for a F2F in class experience, the
way we communicate online needs to be
different to the way we communicate in
the physical classroom.

Communication is key

Notably, more attention needs to be
focused on how we express ourselves
clearly and effectively. We need to focus
on instruction giving, using more facial
expressions and gestures to communicate.
We also need to allow students enough
time to respond, given the virtual
environment and how difficult it is to read
their body language online.
Furthermore, I have noticed a
difference in how my students are
communicating with each other.
They appear to be craving increased
human interaction with an appetite
for everyday discussions. Therefore,
sufficient time should be allocated for
these authentic conversations. As the
goal of English language learning is to
foster communicative ability, factoring
in additional time for real-life, freer

discussion has now already become part of
my regular online lessons. This is reflective
of the communicative approach, which
supports the idea that learning comes
from real communication with a focus on
reciprocity and heterogeneity.
I further recognise that understanding
students’ needs, both academically and
personally, is essential to developing
linguistic skills, and as Thornbury states,
(2006, p. 97) it is imperative that we ‘assert
the central role of the “whole person” in
the learning process’. As a result, I have
been making a concerted effort to ensure
my online classroom is an inviting and
relaxing environment where students feel
comfortable to communicate.

So, what have I been doing?

Firstly, I have tried to be as consistent
online as I am in my F2F lessons. The
online classroom doesn’t need to be vastly
different from the physical classroom; the
learning aims are not different and most
activities are transferable in some way, for
example: pair/group work, gap fills, jigsaw
readings, dictations, and so on. Students
need familiarity and consistency to feel
settled and comfortable while getting to
grips with tackling new technology. This
further ensures the focus stays on the
language learning rather than on digital
literacy.
Secondly, I try to stay positive. No matter
how apprehensive I have been feeling
about this new approach to teaching, I
have been entering the classroom with
a confident smile and actively seeking
new ways to interact with my students
and encourage them to interact with
each other. At the same time, I have
also been expressing solidarity with
my students, learning new skills from
more tech-savvy students and allowing
them to take the lead. This strategy of
establishing togetherness has helped
build a community where all students have
a role and get involved, bonded by the
knowledge that we all have a common goal
which makes the lesson more studentcentred and less teacher focused.

Activities

An inspirational quote

Here are some of the activities I have
found to be particularly successful in
bringing everyone together, checking on
their well-being, and forging friendships:
❚ S tart with an inspirational quote, funny
meme or video, and create discussion
around it.
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❚ C
 reate a well-being poll to identify the

mood of the students. This means I
can adapt my energy and pace to suit
the needs of the class.
❚ A
 ctively seek out feedback from the
students so I can better respond
to their needs. Use the chatbox to
privately message students asking
questions like, ‘How successful did
you feel that task was for you?’, ‘What
did you learn from that activity?’, ‘On a
scale of 1 to 10, how confident do you
feel using this grammar?’, and so on.
❚ A
 llow time for ‘coffee morning chitchat’ where students can learn about
each other, share stories about
anything that is important to them
and support each other through this
extraordinary time. Ask students to
type what they would like to talk
about in the chatbox and then ask a
student to choose a topic for us all to
discuss.
❚ M
 ake the lesson collaborative and
fun. Include more games, such as
Pelmanism, Pictionary, charades, Who
am I? (send a private message with the
person’s name to everyone except the
guesser), categories (choose a letter
of the alphabet and a category, then
each student has to write their answer
in the chatbox; the faster writer wins),
one-minute speaking board games, etc.
Much like the physical classroom,
students attend these virtual classes to
be involved in the school community, to
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share their life and learning experiences
with each other (Hittie, 2000). My
students appreciate seeing a friendly
face, checking in with each other and
having time to escape from the reality
of life’s current restrictions. At this time,
they need to know that they are not
alone and that there is a support network
available where they can be heard.
Though we are physically distant, there
is an unaccustomed level of intimacy in
the virtual classroom. Group cohesion
is perhaps stronger online as students
are inviting you into their world, sharing
with you their home, along with family
members, pets and background noises.
People are exposing different layers of
their life that you wouldn’t normally be
exposed to in the physical classroom.
There is mutual respect as you enter an
individual’s private environment. Some
students have commented that they feel
closer to their classmates now than they
did before, and others have said that they
have found these connections motivating.
There is nowhere to hide in the online
classroom as their faces are displayed
across everyone’s screen, and this
appears to have helped students connect
in an unprecedented way.

A Final Note

To sum up, in these difficult times,
students have demonstrated resilience,
commitment and enthusiasm to their
language learning, while acquiring

additional digital skills and making friends.
This new online learning experience is
not only yielding multiple opportunities
for language learning but is also building
new relationships. Consequently, it is not
surprising that research has shown that
having a sense of community can have
a positive impact on learning, can boost
attitude and motivation, and improve
overall well-being (Gleason, 2013).
Furthermore, I ask myself, is it possible
that virtual learning is more conducive
than the physical classroom? It appears
that despite the current situation and
physical distance, we are all coming
together, building a community, embracing
educational technology and perhaps
changing the way we learn, for the better,
for the future.
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Subscribe and share, part 2
In the second part of
this series, Hall Houston
encourages teacher
development through
YouTube channels
This series of articles for Voices aims to
introduce some YouTube channels that
can help you increase your professional
knowledge. I encourage you to take a few
minutes and explore the videos on these
channels. If a channel interests you, you
can subscribe to get updates of the latest
videos, which you can share with other
teachers in your PLN.

What is ELT?

YouTube: https://www.youtube.com/
channel/UCmM7JzlHijQVS9CNY6-LOcA
Website: https://www.whatiselt.com/

Hall Houston teaches
at National Taipei
University of Nursing
and Health Sciences
in Taiwan. He has a
master’s degree in
Foreign Language
Education from The
University of Texas at
Austin. He has given
presentations and workshops for Cambridge
Assessment and the British Council. He is the
author of articles and books about ELT, including
Provoking thought and Creative output.

I also recommend the Cult of
Pedagogy’s blog and podcast, which cover
even more topics, including teaching
students with dyslexia and improving
classroom design, not to mention a
couple of concepts that were new to me,
dogfooding and one-pagers.

Guys with Games

YouTube: https://www.youtube.com/
channel/UC9P0IAe01Ku7ZXvwwmBa-kQ

subject of lesson planning. This channel
is highly recommended for teacher
trainers and educators interested in their
own professional development.

Cult of Pedagogy

YouTube: https://www.youtube.com/
channel/UCxEKnVOYnzM70yH7kDrU7bQ
Website: https://www.cultofpedagogy.com/

Carson explains the game Scattegories

Rubens Heredia and Andreia Zakime of What
is ELT?
What is ELT? is the product of Rubens
Heredia and Andreia Zakime, two highly
qualified teachers and teacher trainers.
As their website attests, the goal of
their articles and videos is ‘to help
teachers, aspiring teachers and teacher
educators with a quick reference guide of
terminology, concepts and tools for the
practice of English language teaching and
professional development’.
Their YouTube channel features several
well-produced and informative videos,
mostly arranged around a question such
as ‘What is a CCQ?’, ‘What is the phonemic
chart?’ and ‘What is Google Classroom?’
Heredia and Zakime do a terrific job of
answering these questions in just a few
minutes. I particularly enjoyed their video
about task-based learning (TBL), which
summarises the main concepts in around
five minutes. Their website contains
even more information about teaching,
language, resources and materials, as well
as professional development.
Heredia and Zakime have posted quite
a bit of new material in 2020, and they
even had their first live chat on the

Jennifer Gonzalez explains the Jigsaw
method
Cult of Pedagogy is a blog, podcast,
website and YouTube channel all about
improving teaching. Jennifer Gonzalez,
who taught language arts in middle
school for many years in the United
States, is the Editor-in-Chief of the
website. The videos cover a diverse
range of topics, ranging from assessment
strategies to technology to classroom
management.
While the content of Cult of Pedagogy
is not specifically tailored to ELT
teachers, much of the material is
applicable to any teaching context. The
channel has several videos that explain
games and techniques in simple steps,
such as the Jigsaw method and Crumple
and Shoot. In addition, the videos also
address some important questions that
occur to most teachers. These include
‘How do I deal with a disrespectful
student?’ and ‘What do I do with
students who rush through their work?’
There are also several tech-related
videos, covering the basics of Google
Drive and Quizlet.

Guys with Games was founded by Carson,
Dustin and David, highly experienced
teachers working in Taiwan. The approach
to the videos is straightforward and
practical. Each video introduces a game
suitable for use in an ESL/EFL context,
covering preparation, materials and the
steps of the game. In the past four years,
these guys have created an impressive
collection of over 50 games.
Some of the games, such as Honeycomb,
QWERTY and Body Grid, require students
to retrieve vocabulary covered in previous
lessons. Other games provide additional
practice with specific language points. For
example, Grammar Pyramid covers verb
tenses. If your students enjoy playing
competitive games, a large number of
games on this channel ask students
to compete in teams. One activity that
appealed to me was Newspaper Scavenger
Hunt, which requires students to find
answers to questions by scanning a
newspaper. Carson, Dustin and David have
added new videos in 2020. In addition,
they’ve added some new features including
‘Other guys with games’ (featuring special
guest teachers) and ‘Online ESL games’
(ideal for teachers who are doing online
lessons).
Do you want to find out about other
YouTube channels for teachers? Look for
the next instalment of ‘Subscribe and
share’ in future issues of Voices.
hallhouston@yahoo.com
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Materials reviews
Edited by Ruby Vurdien

As an exception, the present issue
offers five inspiring reviews of
mixed themes. Jonathan Culbert
explains how Creating an inclusive
school environment raises awareness
of dealing with inclusivity in the
classroom. In Digital innovations
and research in language learning,
Nicky Hockly comments on teacherresearcher exploration of the extent
to which a range of technologies
and approaches are effective. Annie Ruby Vurdien manages
Altamirano mentions that Roadmap White Rose Language
School in Spain. She
can be attractive to students of
has been an EFL teacher
varied cultural backgrounds. Rory
for over 30 years. She
O’Kane reviews two books related
is also a teacher trainer
to conversation and pronunciation. and a Cambridge English
Rory points out that Let’s talk! How Speaking Examiner. Her
English conversation works examines research interest focuses
on CALL.
the motivating factors behind
various forms of talk, while Sounds
appealing: the passionate story of English pronunciation
covers how and why we pronounce words as we do. Happy
reading!

north, while the other considered trainee teachers’ attitudes
throughout the country. The effect of all the articles taken
together, though, is a broader understanding of what
inclusivity means; one that could be relevant to almost all
teaching contexts. As Susan Douglas, the editor, writes in
the introduction, considering this research ‘can empower
a practitioner to look at issues from a fresh perspective,
allowing the development of new ways of thinking and
finding new solutions to some old challenges’. Despite
working in what superficially may appear a homogenous
and egalitarian environment, a Chinese university, this
is exactly how I felt. In any classroom, there is a strong
likelihood that some students will be excluded for a
particular reason. Creating an inclusive school environment
does a fine job of raising that awareness and offering some
tools to deal with the issue.
Jonathan Culbert
Xi’an Jiaotong-Liverpool University
jonathan.culbert@xjtlu.edu.cn

Digital innovations
and research in
language learning

Creating an inclusive
school environment

Edited by Sophia Mavridi
and Vicky Saumell
IATEFL LTSIG, 2020
306 pages
ISBN: 978-1-912588-22-0

In the ‘About the authors’
section at the back of this
volume, one contributor
writes that, having dyslexia,
he ‘could not read until
the age of nine, and the
head teacher of his primary
school predicted he would
“end up in prison”’. The
next sentence continues:
‘He has been a teacher trainer for 30 years and has an MA
in education.’ The implicit message here is made explicit
throughout the book: too often, teachers and education
systems exclude, for no good reason, students who are more
than capable of succeeding.
The 15 short research papers in this edited collection
attempt to address this issue and point to a way forward
for teachers and teacher trainers. They are organised under
four headings that relate to displaced populations, gender,
special educational needs and disability, and minority ethnic
groups. The categories, however, need not be watertight.
For example, the chapter ‘Storytelling for diverse voices’
details the authors’ use of oral storytelling to create a more
inclusive educational environment for minority ethnic
groups, but the technique could, I believe, also be used in
classrooms where exclusion based on gender or disability is
the primary concern.
Geographically, the research settings range from Mexico
to India, from South Africa to Iraq. Knowing little about
the country, I found the two papers on Nigeria fascinating.
One looked at the fallout from Boko Haram violence in the

Learning technologies are
becoming increasingly
common in the English
language classroom, and
teachers are becoming
ever more confident about
using them. This timely
publication reports on
research carried out by practising teachers, and embracing
the common goal of exploring the effectiveness of a range of
technologies and approaches – that is, the extent to which
they ‘work’ (or not).
The book consists of 12 chapters, written by teachers
working mainly at tertiary level. The book covers a range of
technologies and research areas, for example, gamification;
CLIL, TBL and technology; video production; video journals
in teacher education; academic reading and writing; comics;
virtual reality (VR); digital safety; and online and remote
teaching models.
Each chapter is prefaced by a useful literature review,
a description of the methodology of the research, and a
discussion of the findings. In some cases the limitations
of the particular study are considered, yet this might have
been more consistently addressed in all of the chapters. One
particular caveat, acknowledged in some of the chapters, is
the very small sample sizes involved in the research studies,
making it difficult to generalise the findings. However, given
that these studies were carried out by teacher-researchers,
often with their own language learners or teacher trainees,
this is to some extent unavoidable.
All of the chapters are useful in their own ways. There
are some general topics such as criteria for evaluating
ICT-mediated tasks in CLIL, or digital responsibility and
safety, which can be applied to a range of different teaching
contexts. There are topics such as academic writing or

Edited by Susan Douglas
British Council, 2019
217 pages
ISBN: 978-0-86355-933-4
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reading that are relevant to teachers working on EAP
courses at university level. And there are descriptions
of studies implementing tools such as comics or VR, or
approaches like gamification, which can also be adapted to a
variety of contexts.
The research studies described in the book are concerned
with learning outcomes, with the perceived effectiveness
of the chosen tools/approaches, and with sharing good
practices. As such, they provide a rich resource for teachers
who may wish to try these tools and approaches for
themselves. Similarly, they provide a rich source of research
studies for teacher-researchers to replicate in their own
practice, should they be so inclined.
Nicky Hockly
Director of Pedagogy, The Consultants-E (TCE)
nicky.hockly@theconsultants-e.com

labelled, so you can easily work out the balance per lesson.
For me, in terms of its sufficiency, Roadmap is complete
enough to stand on its own; the teacher does not have to
produce masses of extra material to make a lesson ‘work’, as
the Student Book also includes access to digital resources,
a mobile app, online practice and a workbook with key and
online audio.
I would seriously consider trying it out with my adult
students.
Annie Altamirano
Freelance teacher educator and author, Vice-president
TESOL-SPAIN, Spain
anniealtamirano2012@gmail.com

Roadmap

David Crystal
Oxford University Press,
2020
206 pages
ISBN: 978-0-19-885069-4

Student’s Book B1+, First
Edition
Hugh Dellar & Andrew
Walkley
Pearson, 2019
175 pages
ISBN: 978-1-292-27190-3
Roadmap is a new, eightlevel general English course
for adults, suitable for
students from Beginner
(CEFR A1) to Advanced
(CEFR C1), and focuses
on key language, reading,
listening and speaking
skills. Its clearly laid-out
double-spread Contents page allows you to immediately see
what each of its ten units is comprised of.
The reading texts cover topics typical of this level: money,
holidays, TV, the news, sports and health. However, the
cultural tone is appropriate for the age and maturity of
the target user, and I feel there is an attempt at a more
international, rather than Eurocentric, flavour; this makes
it more attractive to learners from a variety of cultural
backgrounds.
Roadmap has an interesting dual-track structure: fast
track route and extended route. This approach allows you
to adapt the material to suit different course lengths. The
fast track route has three main lessons covering grammar,
vocabulary and pronunciation, which all lead to a speaking
goal, together with a fourth section, ‘English in Action’,
focusing on situational language and accompanied by a
video. The extended route allows students to develop their
writing, reading and listening skills with materials closely
linked to the content of each lesson. Each unit ends with a
‘Check and reflect’ page with a series of revision exercises
and a small self-assessment section that encourages students
to reflect on their performance.
There is a useful back-of-book section: a grammar
reference with exercises, vocabulary focus for extension of
the unit vocabulary, and the ‘Communication bank’, which
provides the pair work activities for the units.
Each lesson has a clear learning goal and every activity in
a lesson is focused on achieving that objective. Lesson flow
is straightforward and each language item or skill is clearly

Let’s talk! How
English conversation
works

Let’s talk, by renowned
writer and academic David
Crystal, examines the
motivating factors behind
various forms of talk and
also considers some of the
rules that we use even on a
subconscious level in many
of our daily conversational
exchanges.
The book, divided into 18 chapters, provides a fascinating
look at the many aspects associated with conversation.
These range from a consideration of the emergence of
‘talk’ from days of yore to storytelling, style, cultural
misunderstandings and the very pertinent nature of online
exchanges in emails, instant messaging or social forums.
Interesting inclusions in the publication are the many
examples drawn from literature, TV, politics and everyday
exchanges. Online references are also provided for some of
the conversational extracts examined by the author.
There are two particular chapters which I found of
interest, one dealing with ‘Exchanges’ and the other entitled
‘Breaking the rules’. In the former, we are reminded of the
often ritualistic nature of exchanges, particularly greetings,
with the oft-cited example of the ‘How are you?’ type of
greeting in which neither participant has any real interest in
the other’s health. Crystal provides a humorous commentary
on this instance of what is termed ‘phatic communion’.
The latter chapter begins with a consideration of Grice’s
maxims of conversation (introduced in the 1970s) and how
the advent of the Internet has presented a challenge to all
four maxims. There is then a brief delve into the world
of pragmatic disorders, with consideration of linguistic
disabilities and how the norms of everyday conversation can
sometimes be seriously shaken. It is a sobering reminder of
the impact that such disabilities can have on people’s lives,
although it is noted that there has been significant research
in recent years into the area of pragmatic disorders.
As mentioned before, Crystal examines how the Internet
has affected communication, and while many might voice
the opinion that this has been a conversation inhibitor,
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Crystal believes that our present-day fixation with messaging
is a fixation with conversation nonetheless, albeit of a new
and evolving form; as such, exchanges exhibit the features
of intelligence, fluidity and appropriacy found in more
traditional ‘talk’.
This is a very readable, interesting and stimulating book
for anyone with an interest in the myriad dimensions of
conversational interaction.
Rory O’Kane
University of South Australia
okanerp@unisa.edu.au

Sounds appealing:
the passionate
story of English
pronunciation

David Crystal
Profile Books, 2018
296 pages
ISBN: 978-1-78125-610-7
For those of us with an ear
for pronunciation and an
eye for quality reading,
David Crystal’s Sounds
appealing will not come
as a disappointment. This
is a passionately written
book which covers how and
why we pronounce words
as we do. The author examines regional accents from the
perspectives of linguistics, sociolinguistics, physiology and
phonetics, and we learn how the features of these have
developed over time.
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Sounds appealing is divided into 31 chapters. These
deal with areas such as the basic phonology of English,
intonation, or place of articulation, with additional sections
on the future direction of English pronunciation and the
myths of accents, to name but a few. All in all, there is
enough here to satisfy the curiosity of aficionados of the
many specific areas of this linguistic domain, while the book
also makes itself highly accessible to readers with a more
modest background knowledge of pronunciation.
A number of features caught my eye. In an increasingly
globalised world, the emergence of English as a lingua
franca has many implications for both how we interact with
others and for the old chestnut of linguistic imperialism.
The section entitled ‘Being accommodating’ reminds us
that human interaction will naturally involve responding
to cues from others, convergence, and the fact that
many of us are bidialectal. For me, though, this chapter
also led to a consideration of tolerance of diversity and
an understanding of how accents can sometimes, and
unfortunately, be misrepresented. In a related vein, Crystal’s
section ‘Where is English pronunciation going?’ makes the
point that nowadays mixed accents tend to be the norm,
and that the New Englishes of the world have had an effect
on pronunciation far beyond their native shores. As for
the direction pronunciation will take, the author observes
that this is a difficult and possibly dangerous thing to
attempt to predict. One other feature that I liked was the
‘Auditory check’ section appended to nine of the chapters,
where readers have an opportunity to gauge their own
understanding of pronunciation and its nuances.
A very entertaining, interactive and informative book in
which David Crystal sets the record straight on many areas
connected to the evolving world of pronunciation.
Rory O’Kane
University of South Australia
okanerp@unisa.edu.au
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IATEFL Global Online Get-Together
The IATEFL Global Online Get-together was held on 18 and 19 April 2020. Reviews of the event are provided by Niki
Joseph, Tien Minh Mai, Satenik Sargsyan, Beth Melia-Leigh, Seher Balbay, Diana Metzner and David Heathfield.
You can watch these talks by logging into the Members’ area on the IATEFL website.
Niki Joseph has been
in the ELT industry for
over 30 years teaching,
teacher training, running
schools, and working
with exams. She is now a
freelance author based
in Australia.

Beth Melia-Leigh
is a teacher and
teacher trainer based
at the University of
Sheffield, UK. She
is the co-author of
ETpedia Teacher
Training, published by
Pavilion ELT.

What’s new in the English
language?

David Crystal, Patron of IATEFL
Reviewed by Niki Joseph
David Crystal always has interesting
insights into the language, and this
year did not disappoint. The latest
edition (2019) of his work The
Cambridge encyclopedia of the English
language is 50 pages longer than the
first edition (1995). Crystal hadn’t
expected this, and his webinar was a
delightful meander through some of
these surprises.
He began by pointing out that
while present times have generated
new words, others have undergone
a renaissance, and then there have
been clear changes. Examples included
the new suffix ‘-exit’ (as in ‘Brexit’)
and the oratorical style of the current
US president, about which many
comment, ‘He talks like us.’
In 2006, tweets were in the present
tense with the first-person pronoun.
However, in 2009, Twitter had become
a reporting service with comments on
events past, present and future. The
original purpose of a hashtag to group
thoughts together, but soon hashtags
became used to classify attitudes. We
also use the word hashtag in speech.
Crystal recommended the audience
Google ‘hashtag comedy’ to find a lot
of hashtag (#) entertaining items!
As to the future, the following
examples were given: the death of

Tien Minh Mai is a
lecturer of English and
teacher trainer at Ho
Chi Minh City Open
University, Vietnam.
His research interests
include professional
development and
digital literacies.

Satenik Sargsyan is
professor of English at
Kh. Abovyan Armenian
State Pedagogical
University and Chair
of Romance and
Germanic Languages.

Seher Balbay is a
teacher of academic
reading, writing and
speaking skills at
Middle East Technical
University, Ankara,
Turkey.

Diana Metzner’s
connection to IATEFL
started in 2012 in
Glasgow as part of
the first team sent by
telc language–tests.
She lives in Germany
and is a self-taught
EFL teacher and
expert.

the sound /th/ as in /think/ and the
inclusion of ‘s’ in uncountable nouns
for example, ‘informations’. Both will
surely be a relief to ELT teachers, if
they do come to pass.

Reference

Crystal, D. (2019). The Cambridge
encyclopedia of the English language.
Cambridge University Press.

Be a ‘smart’ teacher: focus on
your well-being

Tammy Gregersen, Oxford University
Press
Reviewed by Tien Minh Mai
Tammy’s talk focused on the guiding
questions of the SMART framework
of teacher well-being (Mercer &
Gregersen, 2019):
❚ Self:

Am I being kind to myself? To
deal with emergency teaching, we
should embrace imperfections and
enjoy on-the-job training. When we
prioritise our well-being and growth
mindsets over productivity, our
learners benefit, too.
❚ M
 otivation: What positives can I see
today? Whenever we are distracted,
we can write a wish on a paper
slip and put it in a jar. When the
lockdown is over, we draw one slip
and make it happen! We can also
draw upon our positivity portfolio,
for example, by re-reading thank-you
letters from students.
❚ A
 ctivity: What can I do that gives
me a boost? Tammy highlighted the
importance of exercising, sleeping
and eating well at home. Hobbies can

motivate us; we can also continue
our professional development by
participating in online communities
such as IATEFL’s Facebook groups.
❚ R
 elationships: Which relationships
can I invest in today? She directed
our attention to our partners who
are sharing this difficult time with us
at home. We should appreciate the
support and presence of our family
members.
❚ T
 iming: How can I manage my time
for balance? We should learn to
distinguish between work time and
personal time by learning to say no.
In so doing, we can say ‘yes’ to things
that matter.
Tammy’s talk echoed a global voice:
we are all in this together!

Reference

Mercer, S., & Gregersen, T. (2019).
Teacher wellbeing. Oxford University
Press.

How to empower learners
through the Sustainable
Development Goals

Carol Read, author and teacher
trainer
Reviewed by Tien Minh Mai
This session provided activities that
encourage learners of diverse age
groups and backgrounds to understand
their rights and responsibilities as global
citizens. In light of the United Nations’
17 Sustainable Development Goals
(SDGs), teachers increasingly engage
with outcomes that go beyond learning
language, and focus on values such as
collaboration and cooperation. Carol
gave some specific suggestions.
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Participants were first advised to use
creative identification activities. Carol
encouraged teachers to use their own
personal photos (as she does) to help
learners identify the right SDGs in a
matching activity; a photo of a meal,
for example, can be related to issues
of hunger. Carol then described some
higher-order-thinking activities that tap
into learners’ problem solving skills.
Students can draw a spidergram that
shows the interplay of multiple SDGs;
they then explain the interconnected
lines, for example, ‘If people live in
poverty, they’re less likely to be able to
get the education they need to break
the cycle of poverty’.
At the end of a lesson, reflective
thinking can be facilitated through
‘circle time’. Students sit comfortably
in circles and take turns sharing key
takeaways of the lesson. For adult
learners, one participant recommended
the use of Padlet as an effective
platform for reflection.
Participants left the session
empowered to expand their pedagogical
repertoires and confidently integrate the
SDGs into the prescribed curriculum.

Reference

Read, C. (2017). ‘Developing children’s
understanding of the Global Goals’.
In A. Maley & N. Peachey (eds.).
Integrating global issues in the
creative English language classroom:
With reference to the United Nations
Sustainable Development Goals. British
Council.

Integrated tasks in
standardised assessment

Yasemin Arsin, ETS Global
Reviewed by Satenik Sargsyan
Yasemin Arsin is an enthusiastic and
motivational speaker, who eagerly
shared her knowledge and experience
in teaching and preparing students for
the TOEFL-iBT examination. The aim
of the presentation was to introduce
integrated tasks of writing and speaking
sections of TOEFL-iBT and to emphasize
the role of this particular type of task in
developing language proficiency.
Yasemin introduced the so-called
holistic approach supporting her
perspective with citations by wellknown experts in the field. She claimed
that since the need for language skills
does not appear in isolation, it is more
sensible to teach and to test them all
together. For instance, teachers can
assign a YouTube video on a certain
issue and then ask students to comment
on it, thus developing listening,
comprehension and speaking skills.
Yasemin introduced the benefits of
integrated tasks from the perspective of
both teachers and students. Integrated
tasks enable teachers to have more
comprehensive and realistic coverage
of English and get enriched feedback;
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this has a positive impact on teacher’s
motivation. At the same time, students
think more analytically and creatively,
and are exposed to multiple channels of
learning, which in the long run leads to
higher proficiency in language use.
To sum up, Yasemin’s presentation
is a real asset for those interested in
taking or teaching TOEFL-iBT, since
the author also provides valuable links
and references for further practice and
analysis.

Losing our bells and whistles:
will asynchronous teacher
education return?

Catherine Walter
Reviewed by Beth Melia-Leigh
Catherine Walter argued that
asynchronous learning, where online
input can be completed in the learners’
own time, may be more beneficial than
synchronous learning in the context of
teacher education.
Difficulties with synchronous learning
include: it is more difficult to establish
rapport; not all users will have the
required bandwidth; learners may not
have access to a device when required;
learners with impaired hearing may
struggle to understand; and parents
homeschooling children may not be
available.
In asynchronous learning, input
and task instructions are posted
online, learners have a few days to
post responses, and the teacher posts
feedback for learners to read when
convenient. Asynchronous learning
allows for greater flexibility; learners
can work when they are more alert; it
is easier for parents juggling childcare
and learning; it is easier for learners
in households with only one device;
and learners can revisit content and
feedback.
There is evidence from research
that asynchronous learning provides
more time for reflection, promotes the
learner–content relationship and fosters
greater cognitive engagement with
content. It is, however, important to
remember that asynchronous learning
still requires well-chosen activities
appropriate to achieving the learning
outcomes of each session and the
course.
Other advice provided by Catherine
included negotiating a contract at the
beginning of the course to manage
expectations; designing and structuring
activities to become progressively more
cognitively demanding; and being
timely when posting materials and
feedback.

Teaching TED Online

Alex Warren
Reviewed by Seher Balbay
Alex Warren’s interactive talk illustrated
how TED (Technology, Entertainment
and Design) Talks, which became

popular after the launch of YouTube,
can be exploited as supplementary
material for online teaching and in
virtual English language courses. These
talks engage students creatively and
involve critical thinking and other
21st-century skills.
Alex started by emphasising the
importance of the ‘pre-work’ a teacher
would need to do when integrating
TED Talks in their virtual class. As
they are authentic, high-quality videos
that come with subtitles, transcripts
and translation, they can be used
as listening or video material for
comprehension questions; to introduce
vocabulary; to push students beyond
their comfort zones to improve
their cognitive, interpersonal and
collaborative skills; to focus on body
language; or to explore the use of
visuals. He continued to stress the
importance of asynchronous work
assigned to students before class.
Alex exemplified the use of a TED
Talk by playing a short excerpt from
‘Don’t eat the Marshmallow!’, a
TED talk about the ability to delay
gratification, underscoring why flipped
classes are effective even when you
have limited time and access to the
Internet. He stated that it is of utmost
importance to spend time on interactive
and collaborative activities during
online classes. Warren also referred
to how to use a teleconferencing
application like Zoom and a Whiteboard
to facilitate teaching interactively
online while simultaneously monitoring
students’ participation and performance.

Expanding and enhancing our
use of video in ELT

Gareth Rees, Macmillan
Reviewed by Tania Pattison
Using a variety of video clips, Gareth
Rees talked about the importance of
video in the digital age, the viewing of
video and visual literacy activities, and
the making of video.
As the world grapples with the
pandemic, people are increasingly
making personal videos detailing their
lives; in contrast, the use of video in
class has not received the same level
of attention. This is unfortunate,
as audio/written text does not give
the learner access to non-verbal
communication; two thirds of meaning
is derived through non-verbal messages.
Macmillan’s Language hub was designed
to address this shortcoming; showing
a clip from this material, Gareth asked
participants to identify chunks of
language they had noticed.
Gareth then drew our attention
to visual literacy. Watching videorecordings of advertisements, for
example, we can consider aspects such
as use of camera, colour, and music, as
well as standard questions related to
context and purpose (‘Who made this?
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Why?’). When watching a film, the ‘see
– think – wonder’ model encourages
students to develop skills in thinking
and creativity.
Finally, Gareth looked at the value
of making video. Learners exercise
autonomy in deciding what to make
and share. It is important to include all
voices, and to allow students to develop
confidence in creating their own work.
Teachers can also model the making of
videos.
This very practical session gave plenty
of ideas for teachers to try in their own
classes!

Kitchen table teaching: affect,
facilitation and teaching
online

Adrian Underhill
Reviewed by Beth Melia-Leigh
The physical space of the classroom has
gone, and teachers and learners are
entering each other’s personal space via
‘kitchen table teaching’ (KTT). Adrian
Underhill gave the following tips for
rebooting our practice and making the
most of the affective space created by
KTT:
❚ Consider

your voice quality: don’t
raise your voice, slow down and keep
inputs short.
❚ Demonstrate

good listening: ask
questions, ask for clarification,
summarise and pay attention.
❚ Go
 beyond comprehension questions
and include real questions.
❚ Use

students’ names to manage turntaking and bring people in.
❚ Look

into the camera lens, not at the
screen. This gives a natural view of
your face.
❚ Learn

the space between you and the
camera – zoom in and out, use facial
expressions, exaggerate gestures and
ensure they are in frame (‘on stage’).
❚ Use

the chatbox for direct interaction
and instant feedback.
Remember: (1) affect is about
being present to people and purpose
and having a good time doing it; (2)
lower the affective barrier by listening
effectively and fostering self-esteem
through empathy, acceptance and
genuineness; (3) be yourself – let
problems that arise (including tech
issues) be part of the lesson and part
of the language that emerges; (4) don’t
try to be interesting – reach out and
connect; this will actually make you
more interesting!; and (5) don’t try to
control – create an open space in which
stuff can happen and then make use of
what happens.

In this classroom, you’re
empowered, welcome and safe
Hala Ahmed, British Council
Reviewed by Tania Pattison
The Syrian refugee crisis has generated
an international response, but only 1%
of refuges are studying at a university

level. The goal is to increase this to
15%; barriers include trauma, financial
constraints, language, and lack of
awareness of opportunities. The British
Council’s HOPES project (Higher and
Further Education Opportunities &
Perspectives for Syrians) is addressing
this: a network of 250 teachers have
been providing language training in
partnership with 21 universities in
Turkey, Lebanon, Jordan and Egypt.
It is important for teachers to
understand the nature of trauma;
students who have experienced trauma
might present as passive, withdrawn,
or irritable and angry. Citing Marie
Delaney’s work on teaching refugees,
Hala suggested that an unfamiliar
language might provide learners with
some distance from their emotions and
generate a sense of safety. Teaching
should be communicative, fun and
engaging. Hala outlined a number of
activities designed to help learners to
‘manage their emotional thermostat’.
One example is to have students write
on a piece of paper things that make
them (a) excited, (b) disappointed
and (c) nervous; they then scrunch
their papers into ‘snowballs’ and throw
them around the room, like a snowball
fight. Each student takes one snowball,
circulates around the room and tries
to find the writer. Hala demonstrated
this online, showing that the activity is
adaptable to online learning, too!
Hala ended by pointing out that
while teachers are not mental health
specialists, they can be a valuable
source of support for refugees.

How do we teach when
teaching online?

Laura Edwards
Reviewed by Diana Metzner
Laura Edwards’ talk, consisting of
just a few informational slides and
much down-to-earth advice, held the
audience’s interest throughout the
webinar.
Laura’s talk started with the
challenges teachers may well feel
when suddenly having to teach online.
Laura suggested encouraging and
sensible remedies, for instance, they
could familiarise themselves with new
technology such as video conferencing
software by trying it out on their
families.
Laura herself teaches adult learners
who already have job experience
but said that whatever the target
group, teachers should start by asking
themselves how learning happens
in their classrooms and emphasise
the benefits of online learning when
introducing it.
Ruben Puentedura’s SAMR
framework – Substitution,
Augmentation, Modification and
Redefinition – could be used here.
There was, however, not really time
to explain this concept sufficiently.

Interestingly enough the participants
provided a telling example of
‘Modification’ by using the chatbox to
discuss among themselves the pros and
cons of different video conferencing
platforms. Tech savvies gave newbies
tips which were much appreciated.
Laura went on to outline how to
deal with reduced verbal participation.
She suggested that the students could
organise a guest speaker appearance
on their video chat. This was an idea
that could immediately be put into
practice.
This was an inspiring talk which
would have made an even better
workshop.

Breaking down
communication

Steve Lever
Reviewed by Seher Balbay
Steve Lever is an experienced teacher
and ELT consultant who provided
a useful guide to what constitutes
effective communication. He focused
on the importance of its components
and how they serve to counter the
factors that can cause it to break down.
He gave an example of how, in the
classroom, speaking and writing tasks,
and tests can lack authenticity simply
because the style of teacher–learner
interactions encourages monotonous,
‘robotic’ memory-based responses.
Lever reminded us that CEFR’s
communicative competence definition
encompasses pragmatic and
sociolinguistic features in addition
to linguistic aspects. He referred to
how researchers have even been able
to use these competences to improve
the effectiveness of automated
communications used on smart
phones. In authentic communication,
however, environmental noise
changes the speaker’s voice, and
the physiological conditions of the
addressee affect the way we speak.
Other factors that modify the way
we communicate are the language
of the interlocutor, generational,
professional, regional, organisational,
and cultural differences. For these
reasons our interactions, be they face
to face or in writing, can break down
if participants are not aware that there
might be varying understandings of
language use and practice of rituals,
and patterns which may unknowingly
dilute the quality of our relations.
Lever concluded that our awareness
of the psychology of communication is
a prerequisite for functional, authentic
and meaningful exchange.

Panel: Moving to teaching
online

Moderator: Andy Johnson, with
Heike Philp, Joshua Underwood and
Sandy Millin
Reviewed by Diana Metzner
Four IATEFL experts who have
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been teaching online for some time
joined forces to advise and encourage
participants who have often reluctantly
had to abandon face-to-face classroom
teaching. A quick poll of the several
hundred attendees in the virtual
meeting room elicited reactions to
the current challenge ranging from
‘overwhelmed’ and ‘exhausted’ to
‘inspired’ and ‘invigorated’.
Ideas for making the most of online
teaching included students using the
chatbox to improve writing skills or
doing ‘show and tell’ with items from
their home environment. Participants

Tell us a timely tale

David Heathfield
‘Tell us a timely tale’ popped into
my head as an idea as soon as it was
announced that the annual Conference
in Manchester was deferred. How could
we go a whole year without our annual
sharing of stories from around the
globe? Fortunately, IATEFL welcomed
the idea of live online storytelling
from around the world and, within
a few days of promoting the event,
storytelling teachers around the globe
were in contact with me offering to
share a story – and what a fantastic
global line-up!
The session was held on Day One of
the IATEFL Global Online Get-Together.
Here is what we told, together with
comments the international storytelling
teachers made about their experience of
being part of the event.
Our storytelling opened with the
first of three tiny tales I shared about
the extraordinary teaching career of
the wise fool Nasrudin (aka Joha,
Apendi, etc.), who features in tales from
Morocco to Turkey to China.
Irina Shatrova, a Russian Steiner
School teacher – who, as an IATEFL
scholarship winner in 2016, gave the
most dynamic and creative workshop
I’ve ever joined – shared the Tolstoy
tale ‘The plum stone’, a lesson
about honesty. Irina felt ‘distant yet
connected’.
Rebecca Lemaire, a fellow Hands
Up Project volunteer and globetrotting
storyteller based in Barcelona, delighted
us all by playing on her flute as she told
‘Light and darkness’, an illuminating
Sufi wisdom tale to light our way
through the ongoing pandemic. ‘It was
wonderful to share that moment with
you all,’ she said.
Dr Harry Kuchah Kuchah, IATEFL
President, then shared his own heritage
in words and song through the creation
myth ‘Bang Kembong and his maiden’.
The story is from the Aghem tribe in
the northwest region of Cameroon and
explains what the shadows on the moon
show us. We were spellbound. Harry
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had been asked to write in with
questions, and the panel members
admitted that like most teachers, they
had initially had problems mastering
the required technology and adapting
to students often being less focussed
than in conventional classrooms.
When moderator Andy Johnson
asked his fellow panellists what
they missed most about the school
environment, they mostly referred to
the lack of personal contact with their
colleagues in the staffroom and the
impossibility of concentrating during
an online lesson for as long as in a

real classroom.
The steep learning curve imposed on
teachers was not the only issue raised
when the discussion turned to possible
future developments. The panellists
thought that online learning is now
here to stay, perhaps in a mix with
some physical classes. Even summer
schools may have to be conducted in
virtual environments. Some participants
were worried that institutions will
try to economise by paying teachers
less for lessons conducted on a video
conferencing platform instead of in a
real classroom.

David Heathfield
is a freelance
storyteller, teacher
and teacher trainer.
He is the author
of two books
on storytelling
and drama, both
published by DELTA.

said afterwards of the story sharing,
‘For me it was like exploring the soul
of humanity.’
From her beautiful tropical
garden in Guaruja, Brazil, Dr Vera
Cabrera Duarte of the Pontifícia
Universidade Católica de São Paulo
and founder of Living Drama, told
us a deeply personal and touching
tale, ‘The bracelet’, about losing
and then miraculously finding a
treasured bracelet inherited from her
grandmother. Vera ‘left the meeting
high spirited and with a feeling of
belongingness’.
Hend Qattaa, a Palestinian teacher
of English, generously gave us an
incredible tale, ‘A city under siege’,
from her home in Gaza, Palestine. For
her the story sharing was ‘a beautiful
communication that broke the grim
isolation’.
And from her home in Budapest,
Hungary, past IATEFL President and
joint Global Issues SIG Coordinator
Margit Szesztay shared a wisdom tale
about ‘The lame man and the blind
man’, who cooperated to make it
through. For Margit the event was ‘a
celebration of our common humanity’.
We then journeyed to Concepcion in
Chile, where Maria Jesus Inostroza, a
teacher, storyteller, teacher educator
and member of RICELT (Chilean
Research in ELT) and Joint Events
Coordinator of the YLTSIG, used her
amazing vocal range to entrance us
with a wonderful tale about helping
a boy get his goats out of the forest –
we couldn’t help joining in.
I’ll always remember Sikha Gurung’s
uplifting IATEFL Conference workshop

Storytellers from around the world (photo:
Phil Longwell)

on creative arts in English teaching
in Nepal. Sikha founded the Nepali
Folktale Storytelling Fest, and she and
I recently co-wrote a piece for Issue
272 of Voices. To round our storytelling
experience off perfectly, Sikha told a
delightful Nepali tale she learned from
her grandfather, ‘Let it be, let’s not
talk about the Topi’. Sikha spelled out
that ‘the experience was Diverse Artful
Virtuous Interesting Delightful’.
Comments from listening
participants near the end of the online
chat described the session as ‘very
therapeutic’, ‘good medicine’ and
‘heartwarming’. One way through this
global pandemic is to share global
stories. We experience a deep sense of
connection and a growing respect for
our rich and diverse family of cultures.
david@davidheathfield.co.uk
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Focus on the SIGs
Business English SIG

BESIG has been very busy online, with
several webinars this year. Bob Dignen
kicked us off with ‘Lessons from leadership
for ELT’ (14 January). This was followed
by Rachel Appleby with ‘Business writing:
Does it still exist?’ (25 February); Chia
Suan Chong with ‘Navigating leadership
communication and working in global
teams’ (10 March); and David Guerrero
with ‘Boosting motivation with conscious
coaching’ (7 April). An additional panel
presentation and discussion took place
with the BESIG online team, ably led by
Rob Howard and Oksana Hera, putting
together a special knowledge-sharing
session called ‘How to BE online’ on 28
March.
Our participation in the online IATEFL
Global Online Get-Together on 18 April,
where we collaborated with ESOLSIG
and PronSIG in a session called ‘Thinking
outside the box’, sums up our current
approach, which is certainly not business
as usual. The Committee has been
working hard to adapt to the current
environment, supplementing our monthly
webinars and blog posts with an online
Break Room where members and nonmembers can meet up informally to chat.
Many members are seeing it as a great
chance to catch up with BESIG friends
and make new ones. We have also made
available a collection of Business English
teaching resources which we hope will
be useful to BE practitioners all over the
world. This is in addition to the webinar
recordings, newsletters, conference
selections and other resources which
are already available to members in the
members’ area.
Going forward we have a range of
activities planned, from exciting webinars,
regular blog posts and plenty of online
discussion on social media. Our newsletter
is in production and will be with members
soon. We are also busy planning the BESIG
annual conference, always the highlight
of the BESIG year; more details will be
sent to BESIG members by email. We will
also make announcements on the BESIG
website as well as various social media
channels. Contact us at besig@iatefl.org –
we are always pleased to hear from you.
Dana Poklepovic and Evan Frendo,
Joint Coordinators
besig@iatefl.org

English for Specific Purposes SIG
Our team
The ESPSIG Committee
has recently undergone
some changes and is
acquiring a fresh face.
In April 2019, Caroline
Hyde-Simon joined
Aysen Guven as Joint
Coordinator before
we unfortunately say goodbye to her
at the Harrogate Conference. Semih
Irfaner, our former Webmaster, has
moved on to pastures new and we wish
him all the best. Mark Krzanowski,
our journal Editor-in-Chief will also be
with us for the next year, when he will
then pass the baton fully to Katalin
Egri Ku-Mesu. Finally, our new faces
also include Milena Tanasijevic, who
joins us as Joint Events Coordinator
working alongside Agnieszka Dudzik
on face-to-face events and our evergrowing webinar series. Albena
Stefanova remains in her role as PR and
Scholarships Manager.
In the spirit of changing faces, we are
always looking for fresh and new talent.
So, if you’d like to join our Committee,
get in touch! espsig@iatefl.org.

Milena

Katalin

Our Journal
Issue 54 of
Professional
and Academic
English has now
been released
to members in
both digital and
print format. This
issue contains
articles related
to ESP (including EAP and EOP/EPP)
conference reports and book reviews.
Our webinars
We had been working hard towards
organising events which have been
deferred or postponed. So, follow us
to see updated information about the
following:

❚ A
 joint event organised by the
MaWSIG and ESPSIG, to be held in
Coventry (initially planned for June
2020); and
❚ ESPSIG/EALTHY

joint event on
‘Empowering ESP learners and
trainers for the 21st century: new
developments in teaching English
for science and medicine’ (initially
planned for September 2020).
Our webinar series continues
throughout 2020, so if you would like
to present, please send a proposal
(abstract: 50 words; summary: 100
words) to espevents@iatefl.org.
Caroline Hyde-Simon and Aysen Guven
Joint Coordinators
espsig@iatefl.org

Inclusive Practices and
Special Educational Needs SIG

Like many organisations, IP&SENSIG has
reluctantly postponed our face-to-face
meetings and turned to online platforms to
keep in touch with our members. Knowing
how isolated many teachers are feeling
in their virtual ‘classrooms’, we were very
keen to participate in the IATEFL Global
Online Get-Together on the weekend
of 18–19 April. IP&SENSIG teamed up
with four SIG partners (see screenshot)
to present a panel which covered various
aspects of accessibility and representation
in ELT materials, and which offered
some practical tips to teachers looking
to implement more inclusive practices.
The webinar is available to members
from the IATEFL website. There were so
many questions from participants that we
could not answer them all on the day, but
MaWSIG has offered to host a blog where
we can provide further information.
Delta Publishing has asked us to
contribute to their ‘Ideas in action’ series,
and we are delighted to oblige with a
collection of activities entitled ‘Activities
for inclusive language teaching’. This
volume will offer ideas for inclusive
practice, from welcoming new learners,
to embracing diversity and working as a
team, to assessing progress fairly. It will be
out later this year.
IP&SENSIG applaud the efforts of
IATEFL and other teacher associations to
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provide good-quality online professional
development, demonstrating just what is
possible. While we recognise that there
are still teachers who do not have access
to the required technology, the huge
numbers taking part in the IATEFL Global
Online Get-Together proved that it is
one means of widening participation. Of
course, it’s not quite the same as meeting
friends and colleagues face-to-face, with
all the incidental interaction that happens
at a live event. But life after COVID-19
may be very different, and we should
celebrate any positives that may come out
of this difficult time.
Anne Margaret Smith, IP&SENSIG
Coordinator
ipsensig@iatefl.org

Learner Autonomy SIG
LASIG has been
hosting a series of
webinars so that
educators can share ideas even though
many of us can’t travel. You can view
recordings of past webinars and keep up
to date on plans for future webinars on
our website.
Learner autonomy voices
For this issue of Voices, we’d like to share
some voices of learner autonomy experts.
They’ve given tips on supporting learner
autonomy during distance learning.
❚ Leni Dam on tasks: The task must
clearly specify what is expected of the
student and why? It must be designed
so that all students can manage
(differentiation). It must offer choice.
It should make space for peer-tutoring.
Self-evaluation of the process as well as
the result should be integrated.
❚ Frank Lacey on logbooks: These days,
when we have so little contact with
our students, logbooks give teachers
a fantastic insight into students’ lives
and learning. Giving regular feedback
on learners’ logbooks maintains close
contact with them and supports them in
their learning.
❚ Jo Mynard on advising: Online advising
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is a viable alternative to face-to-face
advising sessions. When using cameras,
both parties should sit slightly back as
this has the advantage of allowing us
to more easily see body language and
draw on non-verbal cues. It seems more
natural as eye contact becomes less of
an issue.
❚ Lucius Von Joo on technology:
Before and after synchronous classes,
communicate through pre and post
interaction. Pre: use Clips to record
videos for students to watch and
respond to. Post: Flipgrid is a dynamic
way to interact in a forum and enables
the members of a group to react at
different times.
We invite you to share your voices,
too. You can join our Facebook group
at https://www.facebook.com/
groups/438798319626641/, visit our
website at https://lasig.iatefl.org/ or email
us at lasig@iatefl.org. Join the discussion!
Christian Ludwig and
Lawrie Moore-Walter, Joint Coordinators
lasig@iatefl.org

Materials Writing SIG
MaWSIG is very
happy to share
the news that
Clare Maas has been re-elected by the
Committee as Joint Events Coordinator
and would like to thank her for all her
hard work over the last three years.
We’re delighted that she’s happy to
continue in her post.
We are also pleased to confirm that
the original line-up from Manchester
2020 remains in place for our PCE at
IATEFL 2021 in Harrogate.
MaWSIG was part of a joint SIG
panel webinar at the IATEFL Global
Online Get-Together on 18 April,
‘Inclusive ELT materials: principles for
design, selection and use’. The five SIGs
represented on the panel were MaWSIG,
IP&SENSIG, YLTSIG, LitSIG and GISIG.
You can read the panellists’ answers to
questions posted during the webinar on
our blog.
Following the great success of the
‘MaWSIG meets’ webinar series, we have
started a new series of blog posts and
webinars where you can find out more
about how MaWSIG works and what
happens behind the scenes. Each of
the Committee members is introducing
themselves and explaining their role in
their own blog post. We’ll be following
up with a series of webinars looking at
various aspects of materials writing.

Keep an eye on our social media
channels for more news!
Aleksandra Popovski Golubovikj
Coordinator
mawsig@iatefl.org

Research SIG

First of all, I would like
to announce changes
in the Committee. I
would like to thank
Kenan Dikilitaş, Chris
Banister, Amol
Padwad and Seher Balbay for their
committed work and contributions to
the SIG for the past few years. New
members will be announced soon.
Other long-standing members who
have contributed to the ReSIG
enormously in the last six years, Mark
Wyatt, Yasmin Dar and Siân
Etherington, will stand down as they
have reached their maximum six-year
term. We also want to thank them for
their dedication and commitment to
supporting the ReSIG’s objectives and
broadening the scope of research in the
field.
Below are our new events, latest
publications, video-recorded stories
from the teacher-researchers we are
supporting in Africa, a call for papers
for ELT Research, and an invitation to
follow us on social media.
MA ELT Dissertation Quick Fire
Presentation Event Online
This event will be held online this year
on Tuesday 4 August 2020. For further
details please visit the ReSIG website.
New book! Creating quiet reflective
spaces: language teacher research as
professional development
ReSIG has published a volume of
teacher research produced by language
teachers from around the world and
edited by Loreto Aliaga Salas and
Elena Ončevska Ager. The publication
is open access and is freely available on
our website: http://resig.weebly.com/
books.html

ELT Research newsletter
ELT Research Issue 35 is now available
to members; we hope you are enjoying
the read! A new call for contributions
for the next issue of ELT Research
is out. We welcome articles at the
intersection of pedagogy, reflective
practice and teacher research. For more
information, please visit our website:
http://resig.weebly.com/write-anarticle-for-elt-research.html.
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Supporting teacher research in Africa
online
To find out more about this project and
watch the teacher-researchers talking
about their projects (NEW) please visit
our website: http://resig.weebly.com/
resig-gisig-project-with-africa-tesol.html
ReSIG Pre-Conference Event (PCE) at
the IATEFL Conference 2021
The 2020 ReSIG Pre-Conference Event
(PCE) at the IATEFL Conference has been
postponed to 2021. The programme can
be viewed at http://resig.weebly.com/
resig-pce-2020.html.
ReSIG Showcase Day at IATEFL
The ReSIG Showcase Day at the IATEFL
Conference has been postponed to 2021.
To check the programme, please visit our
website: http://resig.weebly.com/resigshowcase-day-2020.html.
RESIG on social media
Stay updated with our regular news and
initiatives by following IATEFL ReSIG
on Facebook, Twitter, Instagram, and
LinkedIn.
With very best wishes,
Ana Inés Salvi
Coordinator
resig@iatefl.or

Teacher Development SIG

These unprecedented
days and weeks have
been challenging. I’m
sure they’ve come with swift and abrupt
development as some of us transitioned
to online teaching for the first time ever.
Others with more online experience and
training are now guiding us through a
different transition: from emergency
remote teaching to sustainable online
teaching. In this regard, TDSIG
participated in a panel discussion at the
IATEFL Global Online Get-Together,
which focussed on the following key
questions:
❚ Q
 1: The move to online teaching and
learning for most people happened
urgently and reactively. What is our
current situation? What can we learn
from this experience?
❚ Q2: What are the next steps in
transforming this emergency response
to more sustainable action?
❚ Q
 3: How can we best support our
teachers and learners to build
communities of learning, especially
over longer periods of time?

Look out for a follow-up discussion
from the panellists in addition to
reviewing the whole discussion in the
IATEFL members’ area. Additionally,
in a recent episode of Developod, we
discussed concerns about and practical
tips for this transition online too,
including not only an audio but also a
visual version of the episode! Special
times call for special measures.
In other news, we’re very happy to
welcome a new member from Uruguay,
Irene Varela, to our TDSIG Committee.
You’ll start hearing from her on our
socials soon with TD-related content.
Our South American representation

is definitely growing, so expect more
region-specific development discussions
to emerge: we encourage all South
American teachers to join us.
Otherwise, we’re planning on faceto-face collaborative events in the year,
should we be able to. So for news on
these and all the things above, please
visit our website (tdsig.org) and follow
us on the socials!
Keep well,
Tyson Seburn, Coordinator
tdsig@iatefl.org
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From the Associates
IATEFL’s
Associates
Representative
Lou McLaughlin
brings Associate
news
Welcome to the Associates section of
Voices! We would really like to share
your news as much as possible so please
get in touch with updates and reports
on your events which have taken place.
Please send this to me, Lou McLaughlin,
at associaterep@iatefl.org.
IATEFL Associates were delighted
to have been involved in the IATEFL
Global Online Get-Together in April.
It gave us the opportunity to let both
members and non-members learn
about teaching associations (TAs) and
provided an insight into various projects
that are on the go around the world. As
the Associates’ Representative, I began
the sessions with an overview of what
we do with the Associates, outlining the
support available through networking,
the various scholarships available and
also the free online course available to
Associates each year. We congratulated
the recipients of the 2020 IATEFL
Projects, ANELTA, and encouraged all
to consider joining their local TA and
becoming part of IATEFL Associates.
The following are summaries of
some of the sessions delivered by other
Associates:
TESOL Macedonia-Thrace, Northern
Greece | Overcoming fear of serving on
Teacher Association Boards by MariaAraxi Sachpazian
This session explored the hesitation
of members to run for a TA board.
Volunteering is one of the resources
that non-profit associations need to
sustain. Putting one’s name on the
ballot, though, is both a public act and
a time commitment. This coupled with
concerns about whether the role will
look good on one’s CV, or whether it
will impress the DoS. Matters become
worse when volunteers wonder whether
they are entering a supportive or a
dysfunctional board and whether their
voice will be heard or hushed by the
other board members.
In addition, professionalism tends
to hold members back, since many
feel that unless they are in this ‘golden
equilibrium’ in their professional and
personal lives, they cannot risk standing
for the board. The truth is that this
‘golden equilibrium’ is an ephemeral
utopia. In the meantime, the TA that
has offered much CPD to its members is
wilting because it has had to rely on the

usual, overworked few for years! Fresh
projects and prospects come with fresh
eyes and faces. To ensure this, we need
to give volunteering a chance.
The TA needs to create job
descriptions, so that members know
the time investment required when
they entertain the thought of serving
on the board. Meeting those potential
candidates and having a serious
discussion is also central in ensuring a
fair and balanced representation of the
membership. Finally, we need to get rid
of our big egos. Serving on the board
of a TA is not like singing the solo aria,
but more like participating in a well-led
choir. Therefore, it is not advisable to
embark on this journey thinking, ‘My
time has come to be elected Chair.’ This
mindset is as troubling as not running
for the board. The thing to say is, ‘I
want to contribute. How can I help?’
And the answer should always
be, ‘Please, join our team, in which
everyone is needed and valued.’
English Language Teachers’
Association of India (ELT@I) |
Digital Tools for Learner Autonomy in
Communication Skills by Dr Revathi
Viswanathan, Freelance Consultant &
ELT@I Member
In the Global Get-Together, ELT@I
had the opportunity to showcase its
activities to a global audience. Dr
Revathi Viswanathan focused mainly
on a recent Association project, which
was funded by IATEFL Hornby Trust
for 2018–2019. The project aimed at
conducting a national Master Teacher
Training Workshop for teachers and
providing hands-on experience in using
digital tools for developing learner
autonomy in communication skills.
The training was offered to 32

ELT@I chapter heads from 17 chapters.
Participants were introduced to digital
tools like Nearpod, Tricider, Padlet,
Vocagrapper, Lingro and more. They
were given training in preparing selfinstructional tasks related to selected
learning strategies. The presenter
explained the effectiveness of the
national workshop and mentioned other
current activities of the organisation.
Thus, the participation in the webinar
provided scope for professional
networking with other Associates.
FAAPI (Argentina) | Forty-nine years
devoted to professional development,
achievements and challenges by Maria
Marta Mora
FAAPI, The Argentine Federation of
Associations of Teachers of English is
a registered non-profit organisation
founded in 1971. Through 22
local, regional and provincial APIs
(Associations of Teachers of English),
FAAPI ‘sister associations’ bring together
certified EFL teachers from various
backgrounds.
The Federation holds an Annual
Conference of 600 to 1,100 delegates,
which is hosted by a different TA
every year. There are plenaries, semiplenaries, concurrent sessions, poster
presentations and signature events.
FAAPI is constantly connecting with
other institutions related to EFL and
with TAs from different countries to
improve our visibility, to network
and to strengthen links. For example,
LAALTA (Latin American Association
for Language Testing and Assessment),
which is part of ILTA (International
Language Testing Association),
connected with FAAPI in 2019.
FAAPI’s publication, the Argentinian
Journal of Applied Linguistics (AJAL) is
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an international, refereed, open-access
e-journal for teachers, trainers and
researchers. AJAL welcomes original
research articles, state-of-the-art
articles, literature reviews, materials
reviews and classroom accounts. See
http://www.faapi.org.ar/ajal/home.
html for details.
As part of FAAPI’s mission, a
scholarship and an award are given
to teachers. The aim of these is to
recognise teachers’ efforts to attend the
Annual Conference. For example, the
GALA (Good Attendance and Loyalty
Award) was set up to recognise those
who attend our annual conference,
even if it has meant making significant
sacrifices to get there, and those who
have loyally maintained close ties with
their local association.

asking them to tell their students to
speak British or American English; I
am trying to encourage teachers to
master English sounds so as to teach
pronunciation effectively. They do not
need to plan a single lesson to talk
about sounds. The teaching of sounds
should be integrated because we use
them every day. However, students
usually have problems with connected
speech and with phonemic transcription
in paper dictionaries because some

teachers do not teach or produce
sounds. When teachers know the
sounds and master them, they will
be able to teach them without any
problem, but when they don’t, they
will still be talking about letters
or letter combinations rather than
sounds. As our mission, we will
keep empowering local teachers and
future teachers.

ANELTA (Angola) | The importance of
knowing and mastering the sounds of
English by David Fernando
On 27 March, 2019, ANELTA and I
started to work with some teachers
in order to increase their interest in
teaching pronunciation, mainly English
sounds, because we believed that very
few of them knew English sounds.
Fortunately, we can already see some
results of what we started that day, and
some teachers have already started to
use the phonemic chart that I created.
By talking about this topic, I am not
telling teachers to adopt British or
American pronunciation, or even

Lou McLaughlin congratulates the winner of the IATEFL Projects award for 2020

Coming events
2020
SEPTEMBER
12 Switzerland
ETAS Professional Development
Day, Gümligen

https://www.e-tas.ch/events/professionaldevelopment-days/2020-etas-professionaldevelopment-day-bern

OCTOBER
2–4 New Zealand
TESOLANZ Annual Conference,
Auckland
https://clesol2020.org.nz/

8–11 Slovenia
IATEFL Slovenia Conference,
Moravske Toplice
http://iatefl.si/next-conference/

NOVEMBER

APRIL

13–15 Croatia
HUPE Croatia 28th Conference,
Valamar, Poreč

16–17 Ukraine
IATEFL Ukraine Annual Conference,
Kyiv

http://hupe.hr/

20–22 France
39th annual TESOL France
Colloquium, Paris

https://www.tesol-france.org/en/

2021
MARCH
16-19 UK
54th IATEFL International
Conference and Exhibition,
Harrogate
PCEs 15 March

https://www.iatefl.org/conference/
conference

https://ukraineiatefl.wixsite.com/
iateflukraine

Submissions for the calendar are welcome
and should be sent to membership@
iatefl.org. Submissions should follow the
format in the calendar above, and should
include submission deadlines for papers for
potential presenters.

The most up to date version of the
calendar can be found on our website
www.iatefl.org/get-involved/iateflassociates
and www.iatefl.org/events

29

30

IATEFL VOICES 275 – July/August 2020

www.iatefl.org

Who’s who in IATEFL
Patron: Professor David Crystal, OBE, FBA

Research (Res) resig.weebly.com

As Patron: David Crystal
As Editor of the ELTJ: Dr Alessia Cogo
Individual members: Amos Paran, Roy Cross,
Catherine Walter, Johannes Wassenberg

Testing Evaluation and Assessment (TEA)

Advisory Council

Board of Trustees

President: Harry Kuchah Kuchah president@iatefl.org
Vice President: Gabriel Díaz Maggioli vp@iatefl.org
Acting Treasurer: Bethany Cagnol treasurer@iatefl.org
Secretary & Chair of Conference Committee:
Ros Wright
Membership & Marketing Committee Chair:
Mojca Belak mmcom@iatefl.org
SIG Representative: Judith Mader sigrep@iatefl.org
Associates Representative: Lou McLaughlin
associaterep@iatefl.org
Digital Committee Chair: Shaun Wilden
digitalchair@iatefl.org

Committee Members

Associates: Lou McLaughlin (Chair), Marta Bujakowska
and Lucy Julians
Conference: Harry Kuchah Kuchah (Chair), Louise
Atkins, Jon Burton, Michelle Gossling, Annie Park,
Sarah Mount, Sarah Ward and Ros Wright
Digital: Shaun Wilden (Chair), Louise Atkins, Syke
Annamma Kumaran, Heike Philp, Maria-Araxi
Sachpazian and Mercedes Viola
Finance: Bethany Cagnol (Acting Chair), Karsten
Gramkow, Iwona Minkowska, Wayne Rimmer and
Lizzie Wojtkowska-Wright
Membership & Marketing: Mojca Belak (Chair),
Gerhard Erasmus and Lucy Julians
Publications: Gabriel Diaz Maggioli (Chair), Eleanor
Baynham, Rakesh Bhanot, Marina Gonzalez and
Arum Perwitasari
Scholarship Committee: Maureen McGarvey (Chair),
Ben Beaumont, Christian Ludwig, Amos Paran, Nora
Tartsay-Nemeth, Adrian Tennant and
Sarah Ward
Voices Editor: Tania Pattison editor@iatefl.org
Conference Selections Editor: Deborah Bullock
cseditor@iatefl.org
IATEFL Representative on the ELTJ panel:
Shelagh Rixon
IATEFL Representative on the ELTJ Management
Board: Richard Smith

Special Interest Groups (SIGs)

Please visit the individual SIG website for a list of
current committee members
Business English (BE) www.besig.org
Joint Coordinators: Evan Frendo and Dana
Poklepovic besig@iatefl.org

English for Speakers of Other Languages (ES(O)L)
https://iateflesolsig.wordpress.com
Coordinator: Lesley Painter-Farrell
esolsig@iatefl.org

English for Specific Purposes (ESP)

https://espsig.iatefl.org
Joint Coordinators: Aysen Guven and
Caroline Hyde-Simon espsig@iatefl.org
Global Issues (GI) gisig.iatefl.org
Joint Coordinators: Rose Aylett and Varinder Unlu
gisig@iatefl.org

Inclusive Practices & SEN (IP&SEN)

https://ipsen.iatefl.org
Coordinator: Anne Margaret Smith ipsensig@iatefl.org
Learner Autonomy (LA) lasig.iatefl.org
Joint Coordinators: Christian Ludwig and
Lawrie Moore-Walter lasig@iatefl.org

Leadership and Management (LAM)

https://lamsig.iatefl.org
Coordinator: Andy Hockley lamsig@iatefl.org
Literature (Lit) https://litsig.weebly.com
Coordinator: Rob Hill litsig@iatefl.org
Learning Technologies (LT) https://ltsig.iatefl.org
Joint coordinators: Sophia Mavridi and Vicky
Saumell ltsig@iatefl.org
Materials Writing (MaW) https://mawsig.iatefl.org
Coordinator: Aleksandra Popovski Golubovikj
mawsig@iatefl.org
Pronunciation (Pron) https://pronsig.iatefl.org
Joint coordinators: Gemma Archer and Adam Scott
pronsig@iatefl.org

Coordinator: Ana Ines Salvi resig@iatefl.org
Teacher Development (TD) https://tdsig.org
Coordinator: Tyson Seburn tdsig@iatefl.org
https://tea.iatefl.org
Coordinator: Mehvar Turkkun Ergun
teasig@iatefl.org

Teacher Training and Education (TTEd)
https://ttedsig.iatefl.org
Coordinator: Burcu Tezcan Unal
ttedsig@iatefl.org

Young Learners and Teenagers (YLT)

https://yltsig.iatefl.org
Coordinator: David Valente yltsig@iatefl.org

Associates

(as of
June
2020)

ACPI (Costa Rica) www.acpi-tesol.com
ACTA (Australia) www.tesol.org.au
AINET (India) www.theainet.net
AMATE (Czech Republic) www.amate.cz
ANELTA (Angola)
APC-ELI (Cuba)
APPI (Portugal) www.appi.pt
ATECR (Czech Republic) www.atecr.weebly.com
ATEF (Finland) http://www.suomenenglanninopettajat.fi
ATEI (Iceland) www.ki.is/feki
ATEL (Lebanon) www.atel-lb.org
ATES (Senegal)
ATETE (Denmark)
AzerELTA (Iran, Islamic Republic Of) www.eltanet.org
AzETA (Azerbaijan) www.azeta.az
BC TEAL (Canada) www.bcteal.org
BELNATE (Belarus) www.ir.bsu.by/kel/teachers
belnate.htm

BELTA (Bangladesh) www.belta-bd.org/
BELTA (Belgium) http://www.beltabelgium.com
BETA (Bulgaria) www.beta-iatefl.org
BNTEA (Benin) www.bntea.org
BRAZ-TESOL (Brazil) www.braztesol.org.br
CAMELTA (Cameroon) http://camelta-cameroon.
weebly.com/

CINELTA (Formerly CI-ATEFL) (Cote d’Ivoire)
CYTEA (Cyprus) cytea.weebly.com
EATE (Estonia) www.eate.ee
ELT Ireland www.elt-ireland.com
ELTA Rhine (Germany) www.elta-rhine.de
ELTA/GB (Guinea-bissau) eltagb1.wixsite.com/elta-gb
ELTABB (Germany) www.eltabb.com
ELTAI (India) www.eltai.in
ELTAM (North Macedonia) www.eltam.org.mk
ELTAM (Montenegro) http://eltam.me/online/
ELTAU (Germany) www.eltau.de
English Australia www.englishaustralia.com.au
ETAI (Israel) www.etai.org.il
ETAS (Switzerland) www.e-tas.ch
FAAPI (Argentina) www.faapi.org.ar
FEELTA (Russian Federation) www.feelta.wl.dvgu.ru
FORTELL (India) www.fortell.org
GATE (Ghana) www.facebook.GATE
GELI (Cuba)
GEN TEFL (Thailand) www.gentefl.org
HELTA eV (Germany) www.helta.de
HUPE (Croatia) www.hupe.hr
IATEFL Chile www.iateflchile.cl
IATEFL Hungary www.iatefl.hu
IATEFL Peru https://sites.google.com/site/iateflpe/
IATEFL Poland https://iatefl.org.pl/en/

Head Office

Chief Executive: Jon Burton
Deputy Chief Executive: Louise Atkins
Senior Bookkeeper: Iwona Minkowska
Conference Organiser: Michelle Gossling
Deputy Conference Organiser: Sarah Ward
Sponsorship and Exhibition Officer: Annie Park
Membership Officer: Lucy Julians
SIGs and Publications Officer: Eleanor Baynham
Jobs Market and Careers Fair Officer: Freya Rutt
Finance and General Administrator: Linda James
Head Office staff can be contacted via email
info@iatefl.org or telephone +44 (0)1795 591414

IATEFL Slovenia www.iatefl.si
IATEFL Ukraine http://ukraineiatefl.wix.com/
iateflukraine

IndiaCALL (India) www.ieta.or.id
INGED (Turkey) http://inged.org.tr/
JALT (Japan) http://jalt.org
KELTA (Russian Federation)
KOTESOL (Korea, Republic of) http://www.koreatesol.
org/

KSAALT TESOL (Saudi Arabia) www.ksaalt-tesol.org
LAKMA (Lithuania) lakmaonline.lt/
LATAZ (Zambia)
LATE (Latvia) www.late.lv
Libya TESOL (Libya) http://www.libyatesol.org/
MATEFL (Malta) www.matefl.org
MELTA (Germany) https://melta.de/
META (Moldova) http://meta-moldova.md
MORCE-Net (Morocco) www.morcenet.org
NATECLA (United Kingdom) www.natecla.org.uk
NATESOL (United Kingdom) www.natesol.org
NELTA (Nepal) www.nelta.org.np
NileTESOL (Egypt) http://www.niletesol.org
PAET (Cyprus)
PATEFL (Palestine, State of)
RATE (Romania) www.rate.org.ro
SATEFL (United Kingdom) www.satefl.co.uk
SCELT (Slovakia) scelt.wordpress.com/
SELTA (Senegal) www.selta.sites.google.com/site/
englishlanguagecell

SLTA (Sweden) www.spraklararna.se
SPELT (Pakistan) http://www.spelt.org.pk
SPELTA (Russian Federation) www.spelta.stormway.ru
TATE (Tunisia) tate.tn/
TEFL China www.telf-china.net
TEFL in Yemen www.yementefl.webs.com
TELTA (Tanzania, United Republic Of)
TESOL France www.tesol-france.org
TESOL Greece www.tesolgreece.org
TESOL Macedonia-Thrace N. Greece (Greece)
www.tesolmacedoniathrace.org

TESOL Spain www.tesol-spain.org
TESOL Turkey http://www.tesolinturkey.org
TESOLANZ (New Zealand) www.tesolanz.org.nz
ThaiTESOL (Thailand) thailandtesol.org
UALTA (Ukraine) http://ualta.in.ua
UKBET (Bangladesh) www.ukbet-bd.org
UNELTA (Uganda) http://www.unelta.org
UzTEA (Uzbekistan) http://www.uztea.uz
VENTESOL (Venezuela) http://www.ventesol.org.ve
VLLT (Levende Talen) (Netherlands) www.
levendetalen.nl

WITESOL (United States) http://witesol.com
YamELTA (Russian Federation) www.yamelta.ru
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